Postscript

Be your own literacy expert
In the Preface to this book, we said that our purpose was to help
development workers to listen with understanding to requests for
literacy; and to provide ideas and examples for non-specialists planning
a literacy programme. We will end with some words of encouragement
for both these groups.
There will be high times and low times in your literacy work, and we
have tried to offer some advice and some warnings. But in working
through the problems that arise, the most valuable information is
generally to be found on the ground. Let's look again at some of those
warnings.

Literacy is more complicated than the simple mechanics
of decoding letters and words
While this is true, there is no special mystery about literacy practices.
How various people use literacy, what people need it for, and what sort
of literacy they need will be reflected in what they currently do, and the
general activities of their everyday lives. By looking at these closely, by
observing how people currently carry out tasks involving calculations or
keeping records or communicating over time or at a distance, the
answers to these questions will become apparent. Talking to people
about what they want from literacy, finding out what literacy practices
exist in other places, and watching how people do things will all help in
deciding what literacy is, or might be, in the particular context in which
you are working.

Teaching adults is different from the way most people
were taught in primary school
Sitting in rows and repeating things after a teacher may be an adequate
way to memorise information, but it is seldom a good way for adults to
learn to do things for themselves. If this is understood from the
beginning, teaching adults is in many ways simpler than teaching
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children. Provided that the group and the literacy worker agree to work
together as equals, sharing information, solving problems, discussing
ideas, and respecting each other's knowledge and experience, then
literacy workers do not need long or complex training. If you like people,
relate to them well, read and write in their language, and are ready to be
creative in the ways you work together, you can learn to help others learn.

There is no recipe for instant success for planners
designing a literacy programme
This is true, because every context is different, and no programme will
succeed if it does not take the needs of the local people into account.
However, in every working situation there is information to be gathered
about other development agencies working in the field, about the
availability of written and printed material, about the times when people
are free to attend classes and the way in which they like to learn. While
this book cannot tell you how to do it, we can tell you what to look for and
where to look. Once you start asking questions, further questions will
invariably follow.

It's hard to work in isolation, without support from other
people dealing with similar problems
But there will be people working in literacy programmes in neighbouring areas, or in extension or credit groups or non-formal education
groups in the same area. Find out who those people are; get in touch with
them; visit each other's groups; offer help and support to each other.
Observing someone else working with a group, or watching yourself on
video working with a group are two of the best ways to learn about
learning. Offer to sit in with a colleague; give him or her a supportive
assessment of the session; ask them to do the same for you. Point out what
you feel was strong or weak about the way they dealt with the group;
share information and ideas. Think about starting a newsletter or a
'round robin' letter (a handwritten letter which is circulated, to which
each reader adds a few lines of information or describes a learning activity
they have tried). Create your own literacy network. Learn from your own
mistakes as well as other people's. Publish your failures as well as your
successes!

It's hard to know what will work with a group or with a
single learner: everything is a risk
But life is a risk, and at least some risks can be calculated! Ask your groups
to tell you what they have learnt from the various sessions, and how things
might be organised differently. Encourage an open discussion between
group members. Don't assume — or allow them to assume — that you
know it all. Don'tbe afraid of failure: only by analysing failure can we calculate success. Confidence is built up by experiencing both failure and success.
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If literacy is really to be developed in a community, then
all organisations will need to promote it
This may be true; but, if you start small, it may be possible to influence
some of the organisations around you. Get in touch with other
development agencies; share with them the information you have
gathered on literacy practices and literacy needs. Find out what printed
material they are producing, or what messages they are promoting.
Offer to use their material or discuss their messages with your groups.
Encourage your groups to be critical of anything they use; don't deliver
it to them as a finished product. Share the group's comments with the
other agency. Encourage the agency staff to think about how they might
re-present their material or their messages in the light of these
comments. Invite them in to your class. Ask for their advice; offer yours;
work together.

Not everyone wants to come to literacy classes or to
develop their literacy skills
For many people, the skills they already have and the strategies they
currently use will be adequate for their literacy needs. But this is surely a
positive and not a negative thing. Literacy alone will not change people's
lives, and it is not the role of development workers to create needs in a
community where there currently are none. If the environment in which
people are living does not present sufficient reason for introducing
literacy, then the time may not be right for a literacy programme. Those
needs will arise when and if the environment changes and literacy is
more widely promoted as a means of communication within the
community. It is only then that the development worker will need to
respond to requests for literacy.

Good luck!
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Glossary of terms used in this book
Assessment
Measurement of a learner's progress. It may take the form of formal tests
or less formal observations of progress, by either learner or tutor or both.
'Normed' or norm-referenced assessment measures progress in relation to
other learners' performance. Criterion-based assessment measures progress
according to externally based criteria (such as the concept of 'reading
age', as in 'a reading age of 9'). Ipsative assessment measures an individual's
progress from the beginning to the end of a particular educational
process.
Cross-sectoral
Refers to development work which covers a number of sectors like
agriculture, health, education, or community development. The
encouragement of literacy is not a matter for the education sector alone.
Evaluation

The whole process of monitoring, recording, and making judgements
about whether or not aims and objectives have been achieved. Evaluation
which occurs during the life of a programme is said to be 'formative',
because the programme can be changed as a result. Evaluation at the end
of a programme is said to be 'summative', in that it summarises successes
and failures in terms of the agreed aims and objectives.
Literacy and functional literacy
Variable concepts, not capable of precise definition. It may help to think
of'literacy' in two different ways: in terms of its role in social development
(which includes purposes and context) and in terms of certain
measurable skills connected with it. In practice, the two ways of looking at
the concept are not separable.
UNESCO defines a literate person as one 'who can with
understanding both read and write a short simple statement on his
everyday life', and a functionally literate person as one able to 'engage in
all those activities in which literacy is required for effective functioning of
his group and community and also for enabling him to continue to use
reading, writing and calculation for his own and the community's
development' (UNESCO: Resolution of the General Conference, 1978).
Ideographic language
A language in which characters represent the meaning rather than the
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sound of words, such as Chinese ideograms, or numbers in Roman
script.
Monitoring
The systematic review and recording of what is happening during the
life of a programme, as part of its evaluation.
Needs
A favourite term with professionals in the field of adult education. A
concept of needs emerges out of a dialogue between development
workers and communities about the wants which have been expressed.
Phonetic language
A language in which letters represent the sounds of the words and the
syllables of which words are made up. Swahili and Spanish are examples
of directly phonetic languages; some languages, like English, are partly
phonetic.
Sustainable
One of the most recent words to enter the development vocabulary, and
already in danger of over-use. A development is 'sustainable' if it persists
after the external intervention is phased out. In terms of literacy, the
term should probably be confined to a consideration of whether or not a
particular and improved level of literacy can be sustained by factors such
as greater community use of local materials (like newspapers) or the
development of libraries.
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• These publications may be obtained free of charge by applicants from
developing countries. Write to the Institute for International Cooperation of the German Adult Education Association, IIZ/DVV, Obere
Wilhelmstrasse 32, D-53225, Bonn. IIZ/DVV also publishes the halfyearly journal Adult Education and Development, which gives wide

coverage to adult literacy.
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VSO Books
VSO Books is the publishing unit of Voluntary Service Overseas. More
than 20,000 skilled volunteers have worked alongside national colleagues
in over 55 countries throughout the developing world in the last 35 years.
VSO Books draws upon this range of experience to produce publications
which aim to be of direct, practical use in development. Care is taken to
present each area of volunteer experience in the context of current
thinking about development.
A wide readership will find VSO books useful, ranging from development
workers, project implementers, and teachers to project planners, policymakers, and ministry officials in both the South and the North.
Current publications include:

The Science Teachers' Handbook
Andy Byers, Ann Childs, and Chris Laine, 128 pp, paperback,
VSO/Heinemann; ISBN 0 435 92301 1
The Science Teachers' Handbook contains exciting and practical ideas for
demonstrating science in even the least-resourced classroom. VSO
teachers and their colleagues around the world have developed these
ideas to bring Biology, Chemistry, and Physics to life, using creativity and
simple, locally available materials. This book is a valuable reference for
new and experienced science teachers at Junior and Secondary levels.
For more
information about
Setting Up and Running a School Library
current and
forthcoming
Nicola Baird, 137 pp, paperback, VSO/Heinemann; ISBN 0 435 92304 8
This book is ideal for librarians and teachers setting up and running a titles, please
library on limited resources. It is a lively and practical guide, covering all contact:
aspects of running a school library. Drawing upon the experience of VSO Books,
teachers all over the world, it provides step-by-step information,
particularly useful for teachers (and others) not trained as librarians. Voluntary Service
Even with few resources, this book shows that it is possible to set up a Overseas,
library which will make a real difference.
317 Putney Bridge
and forthcoming...

How to Make and Use Visual Aids
Nicola Baird and Nicola Harford, approx. 132 pp, paperback, VSO
This highly illustrated, practical manual covers a comprehensive list of
common types of visual aid and offers variations and tips on how to make
and use them in low-resource situations. This book is suitable for
teachers and trainers across a wide range of development fields, in both
formal and informal educational settings.

Road,
London
SW15 2PN,
UK
tel. (+44)
0181780 2266;
fax (+44) 0181
780 1326
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Oxfam Publications
Oxfam (UK and Ireland) works with poor people, regardless of race or
religion, in their struggle against hunger, disease, exploitation, and
poverty in over 70 countries around the world, through relief, development, and research overseas and public education at home. Oxfam
publishes a wide range of books, manuals, and resource materials for
specialist, academic, and general readers.
Current publications include:

Reading for Ourselves
Sarah Crowley, 24 pp, paperback, ISBN 0 85598 201 2
Millions of adults around the world cannot read or write. Reading for
Ourselves is about some of these people, and their struggle for literacy and
numeracy. In their own words, learners from six countries describe the
difference which proficiency has made to their lives. This illustrated
collection of case-studies is mainly intended as an accessible reader for
adult literacy students, but it also offers an introduction to the role of
literacy in development.

Basic Accounting for Small Groups
John Cammack, 64 pp, paperback, ISBN 0 85598 148 2
A step-by-step guide to basic accounting and financial management
techniques for those with no previous experience of accounting and
book-keeping, this book is ideal for any small group which needs to keep
accurate records of its financial transactions.
For more
information about
current and
forthcoming titles,
please contact:
Oxfam Publishing,
274 Banbury
Road,
Oxford OX2 7DZ,
UK
tel. (+44)01865
313172;
fax (+44)
01865 313235
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Education and Training for Refugees and Displaced People
Oxfam Development Guideline No. 10
Barry Sesnan, approx. 192 pp, paperback, ISBN 0 85598 313 2;
hardback, ISBN 0 85598 312 4
In any emergency which involves the long-term displacement of large
groups of people, there is a demand for education. Often refugees
themselves set up a rudimentary system of primary education and ask for
support; or there is pressure from individuals for higher education and
scholarships. The support agency usually wants to help, but fieldworkers often lack the relevant expertise. Drawing on a wide range of
case-studies, this book gives practical advice for dealing with such
situations. It also considers issues of policy, such as access and quality. It
suggests that displacement may be an opportunity as well as a crisis:
notably in enabling women and girls to gain access to education.

