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1. introduction -  
resilience is for everyone

This document outlines the approach and activities that comprise Oxfam’s Resilient Development 
Learning Package. This package has been designed to enable Oxfam Resilience Advisors to deliver 
experiential and embodied learning events on resilient development for Oxfam Country Office staff 
and partners globally. 

These learning events are not training workshops on Oxfam 
International’s Framework for Resilient Development (OIFRD), 
but rather facilitated personal learning journeys into the 
concepts required to understand resilient development. The 
goal is that participants come away with a deep sense of 
resilient development and the shifts needed to achieve it. 
From this foundation, staff and partners will then be able to 
engage more fruitfully with the technical resources already 
available to support implementation of the OIFRD. 

Background to the Learning 
Package
Oxfam’s Framework and Guidance for Resilient Development 
(OIFRD) was developed in 2016, and since then many 
documents, companion guides, and a knowledge sharing 
digital platform, have been developed to support its integration 
into existing and new programs and projects globally. 

Whilst Oxfam’s vision for resilient development represents 
a big picture shift in how to do development and 
humanitarian response in a world of fast-paced change 
and opportunities, risks, and uncertainty; resilience is often 
thought of narrowly as about disaster risk reduction (DRR) 
and hazards, and separate to Oxfam’s wider agenda. 

Oxfam Australia, supported by Oxfam’s Resilience 
Knowledge Hub, developed this Learning Package in 
2018-19 as a means to engage Oxfam staff and partners 
in an experiential process of learning about resilient 
development and how it is relevant to everything Oxfam 
does. This approach was taken based on experience 
gathered by the Resilience Knowledge Hub that resilient 
development is hard to ‘teach’, and that efforts to explain 
it conceptually - such as through the framework - has 
had limited success in transforming Oxfam’s programming 
towards the resilient development approach. 

The purpose of the Learning Package therefore is not to 
provide technical training for specialist staff, but to embed 
an understanding of resilient development across all staff 
and partners.

This Learning Package was piloted in Timor Leste and 
Bangladesh in March and July 2019, and finalised 
based on feedback and evaluation of those events. 
We are enormously grateful to staff and partners for 
their involvement with those very first Oxfam Resilient 
Development Learning Events.
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this learning package uses this learning package is not

ü	Learning with understanding

ü	An embodied and experiential experience

ü	Feelings and experiences to elicit personal insights

ü	A personal journey and reflection process

ü	A ‘sense’ of what resilient development is

ü	A mindset shift

û	A training with long theoretical sessions

û	About technical definitions of what concepts mean

û	About undertaking project work with a clear output

û	Everything you will ever need to learn about resilient 
development

How to use this Learning 
Package
This package provides a flexible set of resources from 
which Oxfam advisors and consultants can develop and 
deliver their own Oxfam Resilient Development Learning 
Event, based on the principles and approach described 
in Section Two. The package has been developed to allow 
different options for event duration (see Section Three).

Section One introduces the Learning Package and 
supporting materials, and explains why and how to use 
these resources.

Section Two explains the thinking behind Oxfam’s Resilient 
Development Learning Event approach and how to maximise 
its impact. 

Section Three provides information and advice on planning 
your Learning Event, including sample programs you can use.

Section Four provides the methodology for every activity 
included in this Learning Package.

Section Five details the Annexes that are available to 
download. Annexes include editable Word documents with 
additional information, resources, handouts, and planning 
tools. An editable slide deck is also provided in PowerPoint 
format, however no presentations are required for the 
Learning Event, and this is an optional resource which may 
be helpful for displaying information for participants during 
the event.

Why a Learning Package? 
The purpose of this Learning Package is to support the 
rollout of Resilient Development Learning Events to Country 
Offices (CO) and partners. These are not trainings on the 
OIFRD, rather personal learning journeys into the mindset 
change needed for resilient development, and therefore a 
foundation for further reading and learning on the OIFRD. 

The package has been provided recognising that many 
factors, such as time, budget, cultural factors, and 
facilitation skills, will all influence what can be delivered 
where. Guidance, flexibility, and an invitation to be creative 
are offered, rather than a rigid standardised approach.
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India: Ratuki (pictured in red) is a daily labourer working in the fields, and a Water, Sanitation, and Hygiene Committee member with Oxfam’s 
Brahmaputra River Basin Resilience Building Program, which works with communities to sustainably increase their resilience to floods and 
emerging hazards with a focus on the most vulnerable groups in the community. Atul Loke/Oxfam
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2. the learning approach

Oxfam’s Vision for Resilient 
Development
We want a just world without poverty. Today we work towards 
this vision in a context of new and changing risk. This means 
our work must address risk and its causes, as well as the 
inequality of power that unfairly exposes poor people and 
makes them vulnerable to shocks, stresses, and uncertainty. 

Resilience is not our ultimate desired goal or outcome. 
Rather, we want resilient, inclusive, and sustainable 
development, i.e. development that does not cause or 
increase risks, stresses, and volatility for people living in 
poverty, and which makes progress towards a just world 
despite shocks, stresses, and uncertainty. 

We can achieve our vision if we integrate a resilient 
development approach into our thinking, ways of working, 
and all our interventions.

Growing inequality, unprecedented climate conditions, 
faster change, and greater uncertainty are new, and 
require new knowledge and ways of working. The existing 
capacities of people living in poverty to prepare, cope, and 
adapt are stretched, and some existing strategies may 
increase vulnerabilities in the medium and longer term.

While we acknowledge that resilience has different meanings, 
Oxfam defines resilience as: “the ability of women and men 
to realise their rights and improve their wellbeing despite 
shocks, stresses, and uncertainty”. Our approach affirms 
people’s right to determine their own futures and focuses 
on the capacities of people and institutions to address the 
causes of risk, fragility, vulnerability, and inequality.

Oxfam Resilient 
Development Resources
The Future is a Choice: The Oxfam Framework and 
Guidance for Resilient Development. 

https://policy-practice.oxfam.org.uk/publications/
the-future-is-a-choice-the-oxfam-framework-and-
guidance-for-resilient-developme-604990

Absorb, Adapt, Transform: Resilience Capacities.

https://policy-practice.oxfam.org.uk/publications/
absorb-adapt-transform-resilience-capacities-620178

Monitoring, Evaluation and Learning for Resilience: 
A Companion Guide. 

https://policy-practice.oxfam.org.uk/publications/
monitoring-evaluation-and-learning-for-resilience-
a-companion-guide-620498

Gender Justice in Resilience: Enabling the full 
performance of the system. 

https://policy-practice.oxfam.org.uk/publications/
gender-justice-in-resilience-enabling-the-
fullperformance-of-the-system-620376
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Learning with 
Understanding 
Adult learning and professional development – especially 
across different cultures, languages, levels of education, 
and roles and responsibilities – is more complex than 
simply presenting information to participants. Research 
has established underlying principles required for adult 
learning that fosters what is known as ‘Learning with 
Understanding’; deep conceptual understanding that can 
be applied in practice, rather than the learning of facts 
and definitions. These principles have influenced the 
development of Oxfam’s Resilient Development Learning 
Package in the following ways:

Focus on depth of conceptual knowledge, over breadth 
of knowledge. We do not try to cover everything in the 
OIFRD or its supporting materials in the Learning Package. 
Instead the focus is on deeply engaging with what 
resilient development is and what is different about it, in 
order for participants to internalise a sense of the whole 
concept. This will provide a solid and lasting foundation 
from which further reading and learning becomes more 
fruitful, compared to overloading participants with lots of 
information that they cannot process or internalise in the 
short timeframe of a one-off event.

Building deep conceptual knowledge is not achieved in a 
linear way. Learning is not a neat progression of building 
blocks of knowledge, one on the last. Especially in the 
case of big conceptual shifts – such as that needed for 
resilient development – which do not come about through 
simply adding knowledge, but rather from disrupting and 
reconfiguring what we already know and believe. This is 
why a modular approach covering all the areas of the OIFRD 
in turn has not been used, and embodied and experiential 
learning approaches are used instead.

Placing learning into the context of professional practice. 
Whilst ‘Learning with Understanding’ is the core focus, the 
learning journey should begin to introduce how resilient 
development fits into participant’s own work. Therefore, 
learning events will provide at least some elements 
of practising how to use what is being learnt, using a 
participant’s own project experience.

However, learning must not be overly contextualised.
Whilst applying learning to a familiar context and project is 
an important step, for true ‘Learning with Understanding’ 
the learner must be able to apply their knowledge to both 
familiar and unfamiliar situations. If there is too much 
focus on specific examples there is a risk that concepts 
become conflated with specific activities or situations. 
Using unfamiliar examples - and even creative and fanciful 
scenarios – can help model professional practice without 
reinforcing narrow views or applications.

Different learning styles are catered for and encouraged. 
The Learning Package uses a range of approaches to suite 
different individual styles of learning, and can be adapted 
to different cultural contexts.

The learning environment influences the learning 
outcomes. It is vital that learning events are set up in 
ways that allow participants to try new things, to learn 
from doing (and feel safe enough to make mistakes), 
and to reflect and discuss with their peers. Research 
demonstrates that opportunities for participants to 
articulate their ideas to peers, and to hear and discuss 
others’ ideas in the context of a learning event, is 
particularly effective in bringing about conceptual change.

Experiential and Embodied 
Learning
The Oxfam Resilient Development Learning Package  
has been designed to be as participatory and interactive  
as possible, without long theoretical sessions, and  
instead using embodied and cognitive learning approaches 
which align well with the principles and conclusions 
outlined above. 

These methods have been chosen for the following reasons:

Resilience is not something best taught; rather people need to 
feel it and share experiences to build up knowledge and skills.

Language is a key limiting factor for resilient development 
learning. The terminology in the OIFRD is not easy even for 
native English speakers and does not translate well into 
other languages. Creative approaches enable engagement 
with concepts in ways that offer opportunities to shift 
mindsets without the need for complex and technical 
definitions and translations. 

People already come with a sense of what the word 
‘resilience’ means, and however good definitions and 
frameworks are, people rarely shift from their initial 
thinking. Therefore, a mindset shift (or in some cases 
‘unlearning’) is required.

The Learning Package is intended to allow all participants 
to come away with a ‘sense’ of what resilient development 
is, rather than just technical definitions of what all the 
different words in the OIFRD mean.

Resilience programming is often criticised for repackaging 
old work, but actually requires a significant shift from 
business-as-usual. Therefore the Learning Event must 
help participants identify how programming can and must 
change, rather than simply applying the OIFRD to what is 
already being done.

Catering to the different adult learning styles of 
participants across different cultures is a challenge. 
Therefore, the Learning Events must use a mixture of 
learning styles so that all participants can both engage 
with their feelings and the key concepts. This requires 
using a variety of styles and pace that includes instinctive 
fast-paced reaction, opportunities for slower-paced logical 
working through of ideas, and quiet time for reflection and 
(re)organising thoughts.
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Vanuatu: John stands amongst damaged coastal trees near his home in Eton village. The seafront area where John has his home, has been 
declared a disaster area due to rising sea level and risk of cyclone sea surge, so John will have to relocate his family to higher ground. Oxfam 
works with communities in Vanuatu to increase their understanding of disasters and climate change so they can better prepare, adapt, and 
respond. Arlene Bax/Oxfam
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A Personal Learning 
Journey
This package facilitates Learning Events and not trainings. 
It uses deep reflection and learning processes to enable 
breakthrough thinking and learning moments. This relies 
on participants drawing on their own explicit and tacit 
knowledge, wisdom, and expertise to make sense of the 
OIFRD and what it means for their professional practice. 

A Learning Event is just the beginning and not the end of the 
journey for participants. There should be follow up learning 
and reflection by country teams, translated OIFRD materials, 
and incentives to change practice on the basis of this learning 
process. We also include a Learning Journal in the Participant 
Pack, which enables participants to capture their experiences 
and refer to them later as they continue to learn about the 
OIFRD and seek to integrate it into their work.

Theory U 
Authored by Otto Scharmer from MIT, Theory U describes the 
essential components of change processes, and is widely 
used as a framework for designing effective transformative 
events, training, workshops, or change management 
strategies. This Learning Package was developed using Theory 
U, inspired by Sustainable Place Shaping (SUSPLACE) Arts-
Based Methods for Transformative Engagement: A Toolkit. 

Theory U takes participants through a transformative  
learning process that is designed to internalise learning  
about resilient development, rather than delivering a  
technical training course.

In its simplest form, Theory U can be broken down into three 
stages: Observe, Reflect, and Act, but the optional steps of 
Convene and Harvest can be added to bookend the stages 
and provide a complete structure for a process. These five 
phases are explained below.

Convene: The first step is to engage participants, and quickly 
connect them both to each other and to the content of the 
event, through introductions and warm-up activities.

Observe: In the observation phase we observe the 
challenges that give rise to resilient development, both 
at an emotional and empirical level. This phase involves 
suspending our pre-existing assumptions and instead 
seeing with new eyes, experiencing, being open to, and 
empathising with different perspectives. Being able to do 
this – to choose to let go of our habituated ways of thinking 
and see the challenges with new eyes and from multiple 
perspectives - sets in motion the transformational mindset 
shift that is needed for resilient development to take hold.

Reflect: Deliberately creating space to reflect is the 
cornerstone of the Theory U transformative process. In our 
day-to-day work we often move directly from observing the 
problem to taking action. Theory U, however, emphasises 
that in order to be transformative it is essential to take 
time to reflect. Reflecting involves reconnecting to what we 
know deep inside ourselves, challenging the assumptions 
that we use, and being open to what new perspectives can 

teach us. As a result we can have a richer understanding 
of the problems and can generate new ideas and solutions. 
Crucially, in development and humanitarian work reflecting 
is important to make sure we do not simply repeat what we 
have done in other programming, without ever pausing to 
question its value, purpose, and real world impact (away 
from logframe outputs and outcomes). Reflecting enables 
us to reconnect with our own sense of purpose, and opens 
us up to new insights and opportunities.

Act: After reflecting we move into the action phase, where 
we consolidate what we have experienced and learnt so 
far, through deep observation and reflection. We start 
to crystallise broad intentions and principles of resilient 
development, before moving into creative brainstorm and 
experimentation with ideas about how to ‘do’ resilient 
development. Here we use individual and group creativity 
to hear all the different voices in the room, before finally 
narrowing down insights and ideas that could form the basis 
of next steps or ongoing action.

Harvest: Finally, in the Harvest phase we narrow in on what 
we can take forward into our work and lives, such as our 
own learning commitments and any concrete programming 
ideas that we can practically apply in our projects today.

Why use Theory U
Theory U was invaluable in the development of this package 
to create an approach that responded to the unique 
needs of ‘Learning with Understanding’ and could take 
participants through a transformative process of mindset 
shift needed for resilient development.

Through piloting it was clear that participants expect Oxfam 
workshops to involve formal training or to be oriented 
towards a specific project output. Therefore, expectations 
need to be set with participants in advance that this 
Learning Event will not be formal training or output oriented, 
and instead find ways to encourage participants to engage 
with a creative process designed to elicit their own personal 
insights and learning. Communicate that the event will 
‘look and feel’ different, and encourage participants to 
come with an open mind, ready to ‘trust’ (and enjoy!) the 
process. This is hard to achieve, especially at distance 
and across cultures. Ensure that in ‘preparing’ participants 
for something ‘different’, we do not unintentionally create 
anxiety about participating. Theory U can be useful to help 
explain to participants why and how this Learning Event is 
different to other workshops. As an internationally renowned 
approach for change processes it provides a tangible reason 
and process which participants can have confidence in. A 
sample invitation letter is provided in the Annexes, which can 
be edited and adapted for your purposes. 

https://www.sustainableplaceshaping.net/arts-based-toolkit/
https://www.sustainableplaceshaping.net/arts-based-toolkit/


Solomon Islands: Ester goes to the river to wash her dishes. Oxfam’s support to Ester’s community focused on increasing community 
awareness of and preparedness for disasters and climate change through community action plans, emergency response training, and plans 
and response simulations, as well as activities to increase food security. Vlad Sokhin/Panos/Oxfam
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3. your learning event

Language and Translation
Translation presents an enormous challenge for ‘Learning 
with Understanding’, as the nuance and detail of 
particular words used in conceptual frameworks is often 
the most important detail for understanding. This Learning 
Package uses methods intended to limit the need for 
translation as much as possible by using embodied and 
creative learning approaches, as well as group work 
where participants all talk together in their own shared 
language. However, even with this approach, there are still 
significant translation needs that can make or break the 
success of the event. 

Given both the content (exploration of concepts relating 
to resilient development) and the style (embodied, 
imaginative, creative), interpreters used on the day 
will need to be well briefed in advance on key terms, 
particular activities, and on how we will use the process 
of translation to co-create terminology with participants 
to describe the key concepts. More information on 
translation requirements, including checklists, sample ToR 
for interpreters, and CO translation responsibilities, are 
included in the Annexes.

Participants need to be able to work in the language of 
their imagination and feelings, rather than the language of 
their formal work environment in this Learning Event. Even if 
participants have good language skills, it is recommended 
to always use first languages.3 

Group Size
Oxfam Resilient Development Learning Events have been 
designed for 15-18 participants, and through pilot testing 
we have learnt that this approach does not work well with 
larger numbers. Therefore, we recommend that country 
offices seeking to offer this learning experience to a larger 
number of staff and partners, hold multiple events rather 
than one larger event. Large groups do not allow for the 
kind of personal learning journey, or the spontaneity of 
creativity, required for this Learning Package. 

Participants
We recommend that Learning Events be delivered for local 
staff and partners who share a common language and 
sense of place. Sharing a common language and being able 
to speak your own everyday language, is needed to benefit 
from the more personal experiential and insight seeking 
style of learning this package uses. 

Oxfam Resilient Development Learning Events are not 
just for staff working on so called ‘resilience’ projects, 
they should include everyone working across all types of 
programming, influencing, and campaigning. 

Facilitators
Where possible we recommend two facilitators for the 
Learning Event. This provides you with flexibility as well as 
additional capacity for preparation of materials, capturing 
learning and outputs, and facilitating evaluation and 
feedback. Facilitators will also have different skillsets 
and styles which can be used to strengthen different 
components of the Learning Event.

In order to grow a network of experienced Oxfam Resilient 
Development Learning Event facilitators across Oxfam, a 
buddy system is recommended whereby a lead facilitator 
experienced in the approach works with someone new, 
to enable them to gain first-hand experience. They then 
in turn lead a subsequent Learning Event, working with 
someone else new. 

Role of Country Office
Preparations for these Learning Events require considerable 
time investment both from the advisor leading the event 
and the Country Office hosting, and they must work closely 
together over 6-12 weeks prior to the Learning Event. The 
CO must assign staff time to provide support and inputs, 
particularly in the following areas:

• Finding a suitable venue (see below).

• Selecting and inviting participants.

• Setting expectations with participants.

• Translation – for printed materials in advance of the 
event, hiring interpreters for the event, and feedback 
and outputs after the event.

• Ensuring materials and activities are culturally suitable 
and sensitive, and contextualising certain information.

• Providing case studies and examples from CO 
programming.

• Purchasing resources and materials needed.

• Ongoing support to participants after the Learning 
Event and incentivising uptake of learning and ‘doing 
things differently’ as a result!

Annex 2 is a detailed guide for working with COs, including 
roles and responsibilities, timeline, checklists, and a 
partnership agreement.

Venue
The environment in which people learn makes an enormous 
difference to the experience and success of the learning. 
Therefore, venue choice is important. 

Offsite: For this style of Learning Event it is important to be 
away from the office and the distractions of everyday work. 
Offsite is more conducive to real connections being made 
between participants and with the learning. Breaks can 
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really be breaks which helps with mental processing, and 
meals can be an enjoyable experience with colleagues. 

Location: The ideal option would be to host the event as a 
retreat outside of the city with participants staying at the 
venue. If costs prevent this, a location away from the office 
that participants can travel to each day from home is still 
the better option. A quiet location is recommended (avoid 
venues on very busy roads or by airports if possible), but this 
must be balanced with a reasonable travel time and ease of 
transport (consider traffic in the area and access to public 
transport as relevant).

Space: A good sized space is needed. The Learning Event 
is very interactive, with participants constantly moving 
between activities. The event includes games, small group 
work in circles away from tables, pair discussions, and 
individual work. A flexible and large space is key, ideally 
with some break out areas and/or space outside that can 
be used for games and for participants to find green and 
quiet spaces to reflect and discuss in.

Refreshments: Lunch should be provided onsite to keep 
participants present and engaged with their fellow 
participants. Adequate water and snacks (ideally healthy 
snacks, rather than sugary snacks that cause sugar highs 
and then lows!) should be available all day – the event is 
quite active and energetic.

Accessibility: Access and inclusion for participants 
with disabilities must be considered and catered for. 
Ask participants in the invitation if they require any 
modifications in order to participate.

Sustainability: Consider the environmental and carbon 
footprint of the event, and reduce this wherever possible. 
Try to use venues and caterers that can provide ceramic 
crockery and glasses rather than single-use cups, plates, 
and water bottles. 

Using the Space
The intention is for Oxfam Resilient Development Learning 
Events to ‘look and feel’ very different to what participants 
are used to, as this invites participants to behave and 
think differently too. It can also create a more egalitarian 
and inclusive dynamic by uniting participants in their 
shared newness of the experience. 

The environment for learning is very important. Some of this will 
be determined by the venue and its location, but you can also 
influence this in terms of how you set up the room and use 
the space. Avoid a formal or traditional looking set up (such as 
formal tables with microphones and covers), instead make the 
space ‘look and feel’ more relaxed and informal.

Room layout: A flexible room set up is ideal, with tables, 
chairs, and equipment that can easily be moved and 

reconfigured for different sessions. A ‘cabaret style’ is 
recommended, comprising of four to six tables (ideally 
circular) around the room. Sufficient chairs for all the 
participants, and sufficient space between the chairs and 
the tables to allow for free and quick movement. At least 
two flip chart stands are required at the front of the room 
that are both visible from all tables.

Walls: If you can stick things to the walls in the venue then 
it is a great idea to have images and quotes displayed 
around the room. During the event you will want to display 
flipcharts as they are produced, but it is nice to already 
have materials on the wall that set the scene. Use local 
or culturally specific artwork and/or images that relate to 
resilient development concepts. In the Annex 1 you will also 
find a selection of quotes that can be printed and displayed 
around the room. Be creative!

Tables: Having objects on the tables is a nice way to 
draw people in and start to engage imagery, imagination, 
creativity, and questioning (participants will wonder what 
they are for, what is going to happen, what do they mean? 
They might pick them up and feel them, arousing the 
senses and getting into the embodied learning vibe). 

Music: Having calming music playing when people arrive 
can be a great way to set the tone. Playing local music 
signifies that it is the participants’ learning environment 
rather than the facilitator’s. Having music available can also 
be useful for during quiet activities to mask background 
noise, and also for preventing noise from escalating too 
much during noisier group sessions.

Equipment: Test any equipment you plan to use both in 
advance, and as soon as you arrive. Make sure you know 
how to contact the venue IT person if any problems emerge 
during the event. For events over multiple days, pack up 
carefully at the end of each day (turn things off, store 
equipment somewhere safe but that you will have access 
to when you arrive) and re-test everything you need for the 
day each morning. 

Participants arrival: Provide name badges or stickers for 
each participant. Ensure that participant’s ‘given’ name - 
what other participants should call them during the event - 
is clear and readable from a distance. No other information 
is needed on the badge.

Be available to welcome participants as they arrive, as 
well as a CO host if partners are attending. Explain to them 
about the different materials on the tables and/or on the 
walls, and ask them to look around the room before finally 
taking a seat at a table that has an object, image, or quote 
that resonates with them. 
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Program Options
Intro Package: Recommendations for a 
few hours or half day

Essential Package: Recommendations  
for one day

Convene 4.1 Poetry or Song of Welcome 5 mins

4.2 Introducing 10 mins

4.4 Many Uses 5 mins

Observe 4.6 Vulnerability Walk 30 mins

4.8 Creative Capacities 30 mins

Reflect 4.10 Exploration of Agency 30 mins

Act 4.12 World of Social Change 30 mins

Harvest 4.19 The Learning Journey 20 mins

4.20 Commitments 10 mins

Convene 4.1 Poetry or Song of Welcome 5 mins

4.2 Introducing 10 mins

4.4 Many Uses 5 mins

Observe 4.6 Vulnerability Walk 30 mins

4.8 Creative Capacities 30 mins

Reflect 4.10 Exploration of Agency 30 mins

4.11 Changing Risks and 
Uncertainty

90 mins

Act 4.12 World of Social Change 60 mins

Harvest 4.19 The Learning Journey 20 mins

4.20 Commitments 10 minsDescription

If time is short, there is still the opportunity to do something 
fast-paced with the Learning Package. To do this in such 
a short time relies on you as the facilitator adapting the 
activities for a shorter version, and keeping it lively and 
engaging, drawing out the key learning points fast. 

Adjustments 

• Some timings here are shorter than in the activity guide, 
indicating you should scale back the activity and/or  
the plenary.

• Use the discussion after 4.6 Vulnerability Walk to bring 
in elements that would have been discussed in 4.5 
Life’s Journey. Use questions like: 

- Do you think things are getting harder or easier?

- What are some of the reasons for this change?

• Activity 4.12 World of Social Change is usually used 
for ‘Reflect’, but with limited time adapt it for ‘Act’. 
Simply present the Social Change Processes (no World 
Café) and link to agency. Give a couple of examples, 
and then ask participants to volunteer to describe 1-2 
projects using the Social Change Processes. In small 
groups have a very short discussion (15 mins) of current 
projects and opportunities to deepen work on Social 
Change Processes. 

Description

This one-day program provides a basic foundation for 
engaging with the ideas that underpin resilient development. It 
requires excellent preparation, energetic facilitation, and clear 
explanation linking insights from each session. We lose the 
benefits of overnight processing for learning to build and take 
hold, so plenty of follow up is recommended. 

Adjustments 

• Use the ‘Adjustments’ in the Intro Package.

• In Activity 4.12 World of Social Change, combine the 
guide version (use the World Café method) with the ideas 
behind 4.18 Keep, Add, Change, to make this an ‘Act’ 
session. Have participants include project examples of 
Social Change Processes in the World Café part, and 
then discuss in project groups what they would ‘keep’, 
‘add’, or ‘change’ in the project to increase the agency 
of project participants through Social Change Processes 
and build resilience capacities. 

• It is essential to practice 4.11 Changing Risks and 
Uncertainty with the interpreter and helpers to run 
smoothly and keep to time!
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Standard Package: Recommendations  
for two days

Complete Package: Recommendations  
for up to three days

convene 4.1 Poetry or Song of Welcome 5 mins

4.2 Introducing 15 mins

4.3 Presencing 15 mins

4.4 Many Uses 10 mins

observe 4.5 Life’s Journey 45 mins

4.6 Vulnerability Walk 30 mins

4.8 Creative Capacities 45 mins

Learning Journal 10 mins

reflect 4.9 Reflective Visualisation 10 mins

4.10 Exploration of Agency 60 mins

4.11 Changing Risks and 
Uncertainty

90 mins

4.12 World of Social Change 60 mins

Learning Journal 10 mins

act 4.15 “Yes, and…” 30 mins

4.16 Visual Storytelling 60 mins

Learning Journal 10 mins

harvest 4.18 Keep, Change, Add 75 mins

4.19 The Learning Journey 25 mins

4.20 Commitments and Learning 
Journal

30 mins

convene 4.1 Poetry or Song of Welcome 5 mins

4.2 Introducing 20 mins

4.3 Presencing 15 mins

4.4 Many Uses 10 mins

observe 4.5 Life’s Journey 45 mins

4.6 Vulnerability Walk 30 mins

4.7 Resilience SNAP! 20 mins

4.8 Creative Capacities 45 mins

Learning Journal 10 mins

reflect 4.9 Reflective Visualisation 10 mins

4.10 Exploration of Agency 60 mins

4.11 Changing Risks and 
Uncertainty

90 mins

4.12 World of Social Change 60 mins

4.13 Reflections for Development 30 mins

Learning Journal 10 mins

act 4.14 Concept Mapping 45 mins

4.15 “Yes, and…” 30 mins

4.16 Visual Storytelling 60 mins

4.17 Character Statements 45 mins

Learning Journal 10 mins

harvest 4.18 Keep, Change, Add 75 mins

4.19 The Learning Journey 25 mins

4.20 Commitments and Learning 
Journal

30 mins

Description

This two-day program is suitable for most groups and 
provides a good foundation for engaging with the ideas 
that underpin resilient development. Sessions are 
recommended to be run in full at their full time allowance in 
the guides. Note that depending on translation method and 
facilitation skills you might need to allow for more time (or 
know where you can make up time if needed on the day). 

Adjustments 

• It is essential to practice 4.11 Changing Risks and 
Uncertainty with the interpreter and helpers to run 
smoothly and keep to time!

• Include opening and closing each day, see the next 
section for more guidance on this.

Description

This is the complete Learning Package and is recommended 
for groups who require more in-depth knowledge on resilient 
development and the OIFRD. This in-depth approach is useful 
in advance of, or as the first step in, a resilient development 
design process. Participants should be considered carefully 
for this event as more uptake of the ideas and technical 
detail in the OIFRD is needed, especially for 4.14 Concept 
Mapping and 4.17 Character Statements. Sessions are 
recommended to be run in full at their full time allowance in 
the guides. You may need more time for translation. 
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Facilitation Guidance 
The program options outlined above, and the individual 
activity guides in the next section, are intended to help you 
to plan your own Learning Event. However other factors will 
need to be factored into your planning: 

Open and close: The program outlines include opening the 
overall Learning Event, but for events over two or more days 
you will need to plan time to open and close each day. 

Close each day with reflections on the day, revisiting 
key learning, writing in Learning Journals, and sharing 
information on the next day (e.g. start time, changes based 
on feedback). Open each day with a short recap and time 
for participants to share any thoughts arising overnight. 

Timing: Time management is always a challenge, and 
events can become quite fluid and unexpected things 
do occur. Timing is a key reason we recommend limited 
numbers, as managing large groups takes more time. The 
style of translation used will also have an enormous impact 
on timing, with consecutive translation doubling the time 
you need for plenary sessions. 

Many of the activities are intended to move quite quickly 
and a restricted timeframe can encourage intuitive action 
and surprise participants by their spontaneous creations. 
It is worth stressing that this is very different to what NGO 
participants are likely to be familiar with, and warrants 
some forward thinking and planning on your part as to how 
you will get participants thinking and moving quickly on a 
task if only five minutes is allocated to the whole task. NGO 
participants will not be used to this! 

In this Learning Event the ‘outputs’ of each activity are 
the participants’ own experiences and insights, and not 
the work product or ‘thing’ that they are working on in 
the session, and this is also not what they are used to. 
Participants will want more time to complete their output, 
as ‘completing’ a task to the best of their ability is usually 
the goal. Instead you need to facilitate a process where the 
idea of ‘completeness’ is set aside, and instead giving the 
task ‘a go’ and seeing what they observe, think, or feel is 
valued more. Please do not underestimate how alien this is 
for most people – or how demoralising it might be for some 
participants not to feel they have enough time to complete 
tasks to a high standard – you need to find ways to help 
participants embrace the process rather than become 
deflated. Challenge yourself to keep activities considerably 
shorter and pacier, and more intuitive and engaging, than 
standard NGO workshop styles.

Energisers: These Learning Events are participatory and 
engaging, but it is always useful to have an energiser or two 
you can use if needed. In many cultures singing and dancing 
together is common, so asking participants to lead us all in a 
song and dance is always a lovely option. 4.7 Resilience SNAP! 
can also be used as an energiser at any point in the process. 

Remember we are seeking a balance of energetic and fast-
paced, as well as quiet and reflective, in order to cater to 
everyone’s learning styles so sometimes the opposite is 
needed too; taking a moment for something quieter might 

be equally as important. Perhaps on a tea break have 
participants bring their tea back into the room and lead 
them through a quiet process of smelling the tea, then 
initially tasting the tea, and then drinking the tea (slowly, in 
silence), and at each step writing down all the things they 
smell or taste, and all the things it makes them think of. 

Reflective practice: For events longer than one day 
there is an opportunity to introduce reflection as a daily 
practice, rather than just an opener in the ‘Reflect’ phase. 
Consider combining ideas in 4.3 Presencing, 4.9 Reflective 
Visualisation, and the Learning Journal for short sessions 
at the beginning and at the close of each day.

Discussion as learning: Most of the activities have a plenary 
session for discussion. The purpose of this is to draw out 
the experiences that participants had and the insights this 
gave them. It is the facilitator’s job to link what participants 
share, to the specific learning points for that activity, and 
also resilient development in general. This is really where 
the ‘teaching’ opportunities lie, in using participant’s 
experiences, observations, and emotions to explain key 
ideas relating to resilient development, and by doing so 
giving them a link back to – or concrete memory of – that 
learning through their feeling or experience.

Verbal ‘call-backs’: Linked to this, is the use of verbal 
‘call-backs’ as a tool to reinforce learning attached to 
experiences in the Learning Event. For example, in 4.6 
Vulnerability Walk we experience people being left behind 
in the most literal sense by standing still while others 
progress forward. We can ‘call-back’ this experience each 
time we talk about differential vulnerable by saying “as we 
experienced in the Vulnerability Walk, people are literally 
left behind.” (We can also use “life’s ups and downs” from 
4.5 Life’s Journey.) If you can, plan the call-backs you will 
use and when to use them. This is especially important 
working with an interpreter, so that they know in advance 
and can translate consistently throughout the event giving 
participants the intended ‘call-back’ effect.

Theory U: There is no activity on the Theory U process. This 
is because it drives the process for the Learning Event 
rather than the content. However, it is recommended to 
briefly explain the approach during 4.2 Introducing. You can 
also briefly introduce and close each phase as you reach 
them. Closing a phase is also an ideal time for participants 
to write in their Learning Journals.

Balancing methods and styles: The Learning Package 
uses a mix of methods and styles to cater for all different 
learning types, and you should consider how to use a good 
mix in your own event, across individual work, pair or group 
work, and plenary, and across fast-paced and intuitive, 
slow and considered, reflective and insightful. Each activity 
has a recommended process, but adjustments can be 
made to bring about the balance you need for your event. 
For example, a discussion among a pair could become 
individual work list writing, or an activity could be done 
quickly under time pressure for instinctiveness, or longer 
given for more depth or analysis. Some methods used 
in one activity can also be used for other activities. For 
example, 4.15 “Yes, and…” is a specific activity to generate 
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project ideas, but the “Yes, and…” method can be used in 
all sorts of activities and is a particularly good method of 
ensuring all participant voices are heard in groups with 
dominant personalities.

Establish a practice for re-assembling after an activity: When 
people are engaged in an activity or in sharing reflections 
in smaller groups, it can be a challenge to get everyone’s 
attention back. You can try to raise your hand as the facilitator 
and ask everyone who notices to raise theirs too. This will 
capture everyone’s attention without a need to shout or raise 
your voice. You could also use a chime or other sound.

Flexibility: Whilst detailed planning is important, on the 
day you will need to be prepared to be flexible. All kinds of 
things outside of your control will happen, so know where 
you can make up time if needed.

Participant Pack and Learning Journal: Refer to these 
resources throughout the process so that they become 
familiar to participants to increase the likelihood they will be 
used after the event. Point to where learning points are in 
the Participant Pack when you make them, and encourage 
participants to write in their Learning Journals regularly. 
Ensure participants take this document away with them 
and encourage them to refer back to it over coming days 
and weeks. Perhaps ask them to read their Learning Journal 
again next week and send you or the host a message.

Saying goodbye: Take some time to close the Learning 
Event; leaving in a haphazard rush diffuses the energy and 
enthusiasm that you have generated. A good closing includes 
a summary, some reflection, tying insights into practical 
applications, and next steps (as concrete and specific as 
possible). Asking participants to share one final observation, 
reflection, or feeling can be a nice way to conclude. 

If a host spoke at the opening, they may wish to say a 
few words at the closing too. However make sure that you 
summarise the Learning Event based on the learning points 
before this happens, so that the host does not have to 
speak to the content. 

Giving participants a symbolic token to take with them can 
be a nice way for them to remind themselves of key insights 
after the Learning Event and is also a way of thanking 
them for their participation. The token can be a useful 
or aesthetic item, or even something that was used for 
activities or decoration during the event. For longer events, 
a certificate and presentation ceremony can be memorable.

Invite Feedback: It is good practice to evaluate your Learning 
Event, and this can also provide important learning for Oxfam 
to further refine or add to this Learning Package over coming 
years. Ensure you create an environment where feedback is 
welcome, especially as in many cultures ‘criticism’ can seem 
impolite. Therefore, be open and repeatedly invite feedback, 
and specifically ask both positive and negative (what could we 
do better next time?) questions. Good options for gathering 
feedback for this type of event are ‘ticket out’ assessments 
after an activity or session, feedback forms (remember, this 
will require translation), and an evaluation committee (for oral 
feedback from a small group of volunteers). More information 
on all of these is included in the Annexes.

Follow up: Plan with the CO what will be the next steps 
after the Learning Event, so that this can be made clear 
to everyone in the closing, and make sure what is said 
is actioned. Follow up quickly with a version of the OIFRD 
that uses the words, phrases, examples, images, and 
ideas that the participants co-created during 4.8 Creative 
Capacities and 4.12 World of Social Change. Share the OIFRD 
three-pager and/or guidance document (if available in 
appropriate language) soon after to encourage immediately 
building on and advancing participants learning. Consider 
setting propositional questions to aid further reading, and/
or organise an online discussion forum for a few weeks 
after the Learning Event to discuss the reading and how it 
relates to what happened during the Learning Event.

Participant Pack and 
Learning Journal
The Participant Pack and Learning Journal is an opportunity 
to provide participants with materials to aid their learning 
and a personalised document summarising their experience 
to take away with them. The intention is that this becomes 
a useful resource for participants to look back over after 
the event to solidify what they learnt, as well as to help 
them contextualise new learning as they read further  
OIFRD materials. 

Provide each participant with a Participant Pack on arrival, 
and ensure they write their name on the front as they will 
not be sat in one spot throughout the event.

The Pack can be tailored to your specific event and should 
include in one place all the handouts for the event (unless 
there are handouts you would prefer participants not to see 
in advance of certain activities, in which case these should 
be shared separately at the appropriate moment). The Pack 
will usually consist of:

• Outline for the event.

• Oxfam’s vision for resilient development.

• Information needed by participants for different activities.

• The Learning Journal. 

• Summary of Oxfam resilient development learning points.

• Blanked out version of OIFRD for participants to add 
notes to in their own language.

The Learning Journal is intended to elicit and document 
participant’s own insights, as well as observations and 
comments from others that they want to remember. 
The Learning Journal is a personal document, and 
participants should feel safe to write whatever they wish 
in them. The facilitator or CO will never ask to see this 
personal document, though for feedback processes it 
is recommended that you invite participants to review 
their Learning Journals prior to discussions or filling out 
feedback forms. The Learning Journal should provide some 
structure whilst allowing enough freedom for participants 
to write what is important to them. Ideas can be drawn from 
other Learning Journals or Gratitude Journals. A sample 
Learning Journal is provided in the Annex 3 which can be 
edited and adapted to your needs. 
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Bangladesh: Shalim from Gainpara village is a participant of Oxfam’s REECALL program which seeks to support women and men most at risk of 
disasters and climate change thrive in spite of shocks and change. “After the cyclone Aila in 2009, we lost everything and it was very difficult 
to have food three times a day. But after getting the sewing machine I have started to earn. My child had to work to support because the 
income from my husband could not meet our expenses. Now both my husband and me earn good amount so that we can send our child to 
school and living a better life”, says Shalim. Abir Abdullah/Oxfam
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4. activity guides
The following pages outline the 20 activities that comprise Oxfam’s Resilient Development Learning 
Package. These activities can be used alone to bring specific elements into other events or 
processes; all together for a complete Oxfam Resilient Development Learning Event; or as building 
blocks to build you own Learning Event (Section Three provides some recommended program options). 

Each activity is explained in detail, including overall purpose, 
guidance on time needed, an overview, instructions, 
materials needed, learning points, and facilitation tips.

The following guides include indicative timings but consider 
your translation method and group size when you plan your 
schedule, and overall allow some extra time for slippage. 
Note that these indicative times include plenary feedback, 
and it is often this that takes the largest chunk (for 
example if 30 minutes is indicated, the activity might only 
be for 10 minutes to allow for introduction and task setting, 
doing, feedback and discussion, and learning points). Some 
of the indicative timings may feel too short, and while it is 
advisable to give yourself some extra time in your planning, 
challenge yourself to keep activities considerably shorter 

and pacier, and more intuitive and engaging, than standard 
NGO workshop styles. 

The activities have been designed for 15-18 participants  
in total, often working in small groups of 3-6 participants. 
For most of the process mix up the participants and groups 
as much as possible, and prevent people from sitting in  
the same seat throughout. For the ‘Act’ phase however,  
it is recommended that participants self-select into 
project-based groups that remain the same throughout 
those activities. 

These activity guides are intended to help you develop your 
own Learning Event and do not need to be followed exactly.  
Please draw from your own creativity and expertise too. 
Further information and materials are provided in Annex 1.

Malawi: Participants from the Inclusive and Transformative Extractive Industries Project undertake group activities to increase individual 
and community understanding of their rights in relation to extractive industries. Aurelie Marrier d’Unienville/Oxfam
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overview of activities

activity theme description

Convene

4.1 Welcome Poetry/Song Welcome Introduce creativity and non-linear thinking. 

Engage and bond the group.

4.2 Introducing Introductions Introduce participants and facilitators. 

Introduce the Learning Event and Theory U.

4.3 “Presencing” Intention setting Enable being present, preparing for the event, and setting 
intentions.

4.4 Many Uses Creativity By explicitly directing people to relate to an object in 
unaccustomed ways, new opportunities and possibilities can 
arise.

observe

4.5 Life’s Journey Context Analysis Explore the non-linear reality of life through ‘ups and downs’, 
and a changing global context of increasing risks and fast-
paced change.

4.6 Vulnerability Walk Differential vulnerability By taking on the role of different characters from the 
communities we work with, we experience how it feels to 
literally be ‘left behind’, and observe factors beyond the shock 
and stresses themselves that limit an individual’s ability to 
progress or benefit from development.

4.7 Resilience SNAP! Many definitions of 
resilience

Participants play the game SNAP! with words they associate 
with ‘resilience’ to gain insights into the different perceptions 
people have of what resilience is.

4.8 Creative Capacities Resilience Capacities To observe how situations of stability, flexibility, and structural 
change feel, through an exploration of words, images, sounds 
or scenarios, in order to internalise a deep understanding of 
what is meant by absorptive, adaptive, and transformative 
capacities.

reflect

4.9 Reflective 
Visualisation

Reflection as part of good 
practice

Guided visualisation can support the transition from active 
thinking and doing, to a quiet, reflective state of mind that 
enables new perspectives to take hold and insights to emerge.

4.10 Exploration of 
Agency

Central role of agency in 
resilient development

To deeply reflect on agency; an integral but often overlooked 
element of resilient development. 

4.11 Changing Risks and 
Uncertainty

Decision-making under 
uncertainty

This physical participatory game provides an experiential 
learning and dialogue opportunity, with participants becoming 
subsistence farmers facing changing risks. They must make 
individual and collective decisions, with consequences.

4.12 World of Social 
Change

Social Change Processes Reflect on the experiences from 4.11 Changing Risks and 
Uncertainty, to gain insights into the OIFRD six Social Change 
Processes.

4.13 Reflections for 
Development

Implications for our work Invite participants to reflect on the experiences and insights 
they have gained so far, and discuss what this means for them 
and their work.



activity theme description

ACT

4.14 Concept Mapping Consolidate learning This activity works with the key concepts and ideas explored 
so far, and organises them into a visual concept map.

4.15 “Yes, and…” Project-based brainstorm Initial brainstorming of resilient development project ideas and 
questions.

4.16 Visual Storytelling Resilience capacities in 
action

This activity uses visual storytelling to explore a specific 
project idea related to a resilient development perspective, 
focusing on what individuals, communities, or institutions can 
do, rather than what they have.

4.17 Character 
Statements

Resilience capacities in 
action

Capacity statements are developed for project characters to 
understand the role of the capacities in resilient development, 
and to match these up with Social Change Processes that can 
contribute to building these capacities.

HARVEST

4.18 Keep, Change, Add Apply learning Participants use their new knowledge to make 
recommendations for how their project can take a more 
resilient development approach.

4.19 The Learning Journey Consolidate learning Map the Learning Event experiences and insights to the OIFRD.

4.20 Commitments Commit to action Participants reflect on what they have learnt and commit to 
what they will do differently as a result of the learning.

21Resilient Development Learning Package 



22 Introduction The Learning Approach Your Learning Event Activity Guides Annexes

Convene: Participants write down their intentions in their personal 

learning journal. Charlotte Sterrett/Oxfam

Convene: Tables set up with objects of interest to help participants 

think creatively. Charlotte Sterrett/Oxfam

Convene: A welcome song helps participants feel part of the group. 

Charlotte Sterrett/Oxfam



purpose: To set the tone and establish an emphasis on creativity right from the start. 

4.1 Welcome Poetry  
or Song
This activity is inspired by SUSPLACE Arts-Based Methods for Transformative Engagement, Method 4

tips

• Forming an Opening Circle is a lovely way to begin these Learning Events. This can be done right from the start 
here, or during Activity 4.2 Introducing.

• This activity can be led by you, or by a host or participant. Ensure this is agreed and prepared in advance. Draw on 
local culture and/or that which unites participants. Where possible use a poem, song, legend, or dance that has 
some relevance to some of the themes of the Learning Event, such as a sense of what resilience is; stories of 
life’s ups and downs; overcoming adversity and then thriving; long timelines for change; people’s own power and 
agency; the power of working together with others.

• Consider inclusivity and the particular needs of different participants for any activities involving standing and/ 
or dancing.

• It is not recommended to rely on translation on the day for elements in the Learning Event that express ideas 
and feelings, such as reading a poem or legend. Always prepare and translate scripts for such elements, and go 
through each in detail with the interpreter in advance to be clear on what is being expressed. This is because      
translations often use formal language not best suited for more expressive and imaginative thinking. Practice 
reading aloud together with the interpreter to hone the performance and pace.

• Use a bell, gong, chime, or recorded sound to capture attention and create atmosphere prior to the activity.

  instructions

• Ensure you have everyone’s attention before you start.

• Read aloud a poem or local legend (or play a recording of it in the local language), or lead the group in a song or dance.

  materials

1. Poem, legend, or song lyrics: Printed to read from 
(facilitator and translated versions). 

2. Music or instruments: For a song or dance.

3. Sound equipment: If needed for a recorded poem or music.

  annex 1 resources

• Example Poems.

  activity plan

Poem or Song

5 mins

  overview

Poetry, music, and/or movement engage people’s creativity and capacity for non-linear thinking. Opening in this way 
can signal that the event is something out of the ordinary, prepare people for a more experimental mindset, and unite 
participants in a shared experience. 

5 
mins

QUICK 
ACTIVITY
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20 
mins

purpose: To introduce the Learning Event and put participants at ease with its unique style. 

4.2 introducing 

tips

• Form an Opening Circle either in your opening 
activity or at the start of this session. Consider the 
duration participants will be standing for, and make 
any necessary adjustments. For activities involving 
standing or moving, always consider inclusivity and 
the particular needs of different participants, as 
well as the duration and general comfort levels for 
everyone. 

• Option to use a toss bag or small ball for participants to 
throw across the Opening Circle for the introductions. 
The catcher introduces themselves and then tosses it to 
someone else in the circle. 

• Be as creative and interactive as you like with these 
opening activities and introductions; the instructions 
here are only a guide.

  instructions

• Form an Opening Circle, if you have not already done so.

• Welcome everyone and thank performers for the poetry or song.

• Introduce yourself, and any other facilitators and interpreters.

• Invite participants to introduce themselves in turn, with:

- ‘Given’ name (What we should call you).

- Organisation/role (Where you come from and what you do).

- Why you selected the table you are sat at (Why you sat there).

• To be more interactive, ask a series of questions and have participants stand up if they answer ‘yes’. Tailor the questions 
to your audience.

• Introduce the purpose and approach for the Learning Event. Refer to information on Theory U in the Participant Pack and 
display on a slide or flipchart.

• Allow time for questions, comments, and concerns.

• Make any other welcomes or announcements needed, such as any official welcome by Oxfam senior staff and 
housekeeping matters.

  overview

This style of Learning Event might not be what participants are expecting or familiar with, therefore it is important to take some time 
to explain the approach and why it is being done in this way, to put participants at ease and encourage full participation.

short 
ACTIVITY

  materials

1. Toss bag or ball (optional).

2. Interactive introductory questions (optional): 
Examples in Annex 1.

3. Script/notes to introduce the Learning Event:  
Script in Annex 1.

4. Participant Packs: For every participant.

5. Theory U image: On a slide or flipchart.

  annex 1 resources

• Printable facilitation template.

• Example interactive introductions questions.

• Editable script to introduce the Learning Event.

  activity plan

Welcome & introductions Introduce Learning Event Announcements

10 mins 6 mins 4 mins



15 
mins

purpose: To allow participants to become present, to connect to their feelings and emotions, 
and to set personal intentions for their learning.

4.3 “presencing”
This activity is inspired by SUSPLACE Arts-Based Methods for Transformative Engagement, Method 14

  instructions

• Participants take a few minutes to talk to the person 
sitting next to them about what they have heard and 
what their hopes and fears are for the Learning Event. 
Ask them to consider:

- How do you feel right now?

- What can you commit to do to make sure you are 
fully present and engaged throughout the event?

- What do you hope to get out of the Learning Event?

• No feedback is needed, but allow time for questions or 
comments.

• Explain the purpose of “presencing” practices, then lead 
participants through a short “presencing” practice.

• Participants take a few quiet minutes after the 
practice to write their intentions for the event in their 
Learning Journals.

  overview

Guided visualisation or simple bodywork can enable participants to drop out of the swirl of information and ideas in their heads for 
a moment, and reconnect with their feelings and emotions. This activity acts as a pause, to settle minds after all the introductions, 
instructions, and information of the opening. It is intended to enable participants to become present at the start of their learning 
journey, and to set their own intentions for their engagement and learning.

short 
ACTIVITY

Yesterday is history. Tomorrow is a mystery. Today is a gift. That is why it is called the present. (Alice Morse Earle)

  materials

1. “Presencing” script: Script to read from (facilitator and 
interpreter versions).

2. Audio-visual equipment: If using a sound or video 
recording.

3. Chime, bell, or sound recording: To signify the end of 
the practice.

  annex 1 resources

• Printable facilitation template.

• Guidance for “presencing” practices.

  activity plan

Pairs discussion Introduce and 
run activity

Individual work

5 mins 5 mins 5 mins

tips

• Prepare and translate a script for your 
“presencing” practice in advance, and go through 
it in detail with the interpreter to be clear on what 
is being expressed and ensure the language is 
not too formal. Practice reading aloud together. 
Alternatively use a video or audio recording, 
however set up and check the sound equipment 
in advance, and do not use it if the sound quality 
undermines the tranquillity of the activity (for 
example, if the sound system hisses or crackles, if 
it will be too loud for participants sat closest to the 
speakers, or if the sound is not reliable and cuts in 
and out). Be prepared to lead the session if audio or 
video does not work or is not suitable!

• It is strongly recommended to always use the first 
language of participants, but this is especially 
important for activities such as this that require 
engaging with thoughts and feelings, and 
therefore only really works well in the language of 
your thoughts and feelings. This is the case even 
when second language skills are excellent.

• “Presencing” practices can be used at any time 
during your Learning Event for quiet pauses or 
introspection; such in activity 4.9 Reflective 
Visualisation, or at the start and/or end of  
each day.

• Briefly explain the practice, purpose, and duration 
to put participants at ease. A comparison with 
“energisers” may be useful. “Energisers” create 
energy and increase the pace; by contrast 
“presencing practices” create pauses and slow 
down the pace, to facilitate introspection and 
reflective thinking. 

• Ensure you only use positive and uplifting ideas in 
these practices.
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10 
mins

purpose: To generate energy, creativity, and out-of-the-box thinking; setting the scene for 
shifts in conceptual thinking during the Learning Event.

4.4 Many Uses
This activity is SUSPLACE Arts-Based Methods for Transformative Engagement, Method 3

tips

• The object need not be a chair; other objects 
work well too, such as a water bottle, basket, 
pen, or any familiar object.

• Some participants will find this challenging and 
will need gentle encouragement to make the 
shift in thinking needed both here and later.

  instructions

• Place a chair on a table somewhere that is visible to all participants.

• Using a blank sheet in their Participant Pack, invite participants to write down as many alternative uses, purposes, or 
meanings that can be attributed to the object in front of them. Ask them not to disregard any idea that comes into their 
mind, however bizarre!

• After about three minutes, participants finalise their ideas and share some of the wildest or most interesting ones with 
the group.

• Optional: Repeat with another object if you feel that will add value. This could be another whole-group object, or in table 
groups using an object on their table.

  overview

Many objects we encounter on a day-to-day basis have a ‘fixed’ meaning and purpose assigned to them. For instance, a chair is 
meant for sitting, a knife for cutting, a pen for writing, and so on. This preconceived meaning is useful in terms of the efficiency 
of our everyday cognition, but it can also prevent us from looking at things with an open mind. By explicitly directing participants 
to relate to an object in unaccustomed ways - to rethink its meaning, value, and possible purpose - new opportunities and 
possibilities can arise. This method can be a good way to warm up ‘creative muscles’ that will support conceptual shifts later in the 
Learning Event. 

QUICK 
ACTIVITY

The ability to perceive or think differently is more important than the knowledge gained. (David Bohm)

  materials

1. Object(s): Such as a chair.

2. Paper and pens: For every participant. Blank pages/
worksheets in Participant Pack are recommended.

  learning

• We often take for granted what we already know. But it 
is important from time-to-time to re-examine old ideas 
and ways of doing things, to see if they still make 
sense in the current context. 

• By looking at old problems from new perspectives, 
exciting new insights and opportunities can emerge.

  annex 1 resources

• Printable facilitation template.

  activity plan

Set up & introduce Individual work Feedback & discussion

2 mins 3 mins 5 mins



Observe: Participants reflect on personal understandings of the concept 

of resilience in the Resilience Snap! game. Charlotte Sterrett/Oxfam

Observe: Participants experience how vulnerability can limit choices in 

the Vulnerability Walk activity. Elsa Carnaby/Oxfam

Observe: Participants learn about life’s ‘ups and downs’ through the 

Life’s Journey activity. Valerie Minne/Oxfam
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45 
mins

purpose: To introduce changing shocks, stresses, and opportunities as the context for 
resilient development, and how climate change and other factors are making development more 
challenging and requires a different approach.

4.5 Life’s Journey 

  instructions

• Select two Game Players to come to the front to take on Life’s Journey. 

• All participants receive one ‘Chance Card’ sealed in an envelope.

• In turn, the two Game Players open and read out their ‘Chance Card’. If the statement on the card is positive, the Game Player 
takes two steps forward, and if it is negative the Game Player takes one step backward.

• Alternating between the two Game Players, each in turn selects a participant to open their envelope and read out their 
‘Chance Card’, and then moves forward or backward depending on the statement on the card. All participants should hold 
up their envelopes so that the Game Players can clearly see who is left to call on.

• The game ends when either one Game Player reaches the end point (10 steps forward) or when all ‘Chance Cards’ have 
been read out.

• Facilitate a short discussion based on how the Game Players felt, and observations and insights from the group. 

• Next, ask all participants to consider whether their ‘Chance Card’ was a shock, a stress, an opportunity, or something 
else, and to go to the correspondingly labelled corner of the room. 

• In each corner, participants have just three minutes to sort their ‘Chance Cards’ into the categories on the flipchart: 
Resource/Environmental, Health, Economic, Infrastructure/Technology. (See Annex 1 for flipchart information).

• Each group briefly presents their flipchart. After the shocks, stresses, and opportunities groups have presented and 
these have been discussed, participants in the ‘other’ corner must now decide where their card fits. 

• Each group will then discuss whether they think the events on their flipchart are happening more or less frequently now 
than 10 years, 50 years, and 100 years ago, and why. 

• In plenary, each participant gives an example of something happening more or less frequently today, and why. 

• Close with conclusions and learning points about the changing nature of risks and opportunities globally and nationally 
driving the need for us to rethink how we do development.

  overview

Many projects are designed as if there is a linear progression to development, with ‘shocks’ treated as something separate 
that only needs to be considered in specific humanitarian or DRR programming, and changing contexts frequently overlooked. 
This activity plays with ideas in the children’s game Snakes and Ladders and the saying “one step forward and two steps 
back”, to engage participants in understanding contextual factors that influence development opportunities. This helps to 
facilitate a discussion about whether there are more changes, risks, and uncertainties in the world today, and whether our 
development interventions are designed with the realities of life’s ‘ups and downs’ in mind. 

TAKES 
TIM

E

Development (as in life) is not a simple linear progressions of more and better.  
Life (and development) in reality is much more up and down.

  activity plan

Introduce Play game Discuss Flipchart work Feedback & 
finalise

Examples & 
discussion

2 mins 10 mins 5 mins 3 mins 10 mins 15 mins



tips

• It may be helpful to draw graphs, such as those on this page, as a visual aid to discuss life’s ‘ups and downs’ and 
what that means for development pathways.

Is this our idea of development?

Is this more like real life?

  materials

1. Stepping Stones: Two sets of 10. Mark these on the floor with removable tape, squares of coloured card, or hoops. If 
outside mark with stones or use real stepping stones if available. Adjust number of ‘Stepping Stones’ (and ‘Chance 
Cards’) for size of group.

2. Prepared ‘Chance Cards’: Prepare ‘Chance Cards’ suitable for your context, one per participant (two per participant for 
very small groups).

3. Envelopes (optional): ‘Chance Cards’ can be in sealed envelopes (adds the drama of opening them and prevents 
participants showing their card to others), but option to simply fold in half instead.

4. Four prepared flipcharts: Prepare the four flipcharts in advance on four separate stands, placed one in each corner of  
the room.

5. Flipchart pens: Participants may need to add to the flipcharts during the activity, so ensure there are flipchart pens at 
each stand.

6. Pre-cut sticky tape or tack: Needed at every flipchart for participants to stick on their ‘Chance Cards’.

  learning

• Context analysis is always the first step for resilient 
development.

• Life’s ‘ups and downs’ (taking some steps forward and 
some steps back) are part of life for everyone. However, 
despite this fact, we often view development as a 
simple straight line from A to B.

• The context of changing risks and opportunities is the 
reason that resilient development is needed. How we 
do development needs to change too.

  annex 1 resources

• Printable facilitation template.

• Guidance and printing template for ‘Chance Cards’.

• Guidance and template for flipcharts.
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30 
mins

purpose: To explore the different vulnerabilities that exist within a community, and reflect on 
how resilient development efforts can effectively address these.

4.6 Vulnerability Walk
This activity draws on materials from Oxfam, Red Cross Red Crescent Climate Centre, and ASSAR

  instructions

• Randomly assign characters to participants and ask them to keep their character secret until the end of the game.

• Participants stand in a straight line, with enough space to move forward at least 10 steps.

• Using your prepared script, ask each question in turn relating to what characters can and cannot do in different situations.

• Participants must decide for each question in turn if the person described on their ‘Character Card’ would answer ‘yes’ or ‘no’.

• Each time their character would answer ‘yes’, the participant takes one step forward, and each time their character would 
answer ‘no’, they remain where they stand. 

• The game ends when all the questions have been asked.

• Facilitate a discussion of participants’ feelings during the game, and their observations and insights, whilst still standing 
in their end positions.

• Reflect on the game using questions like these:

- Why could you or could you not move forward?

- How did you feel when you moved forward or could not move forward?

- Where are the men? Where are the women? Where are the poor? Where are the old? Where are the young? Where are 
those with a disability or socially marginalised?

- What does this tell us about vulnerability?

- What are the implications of this for development activities?

- How can these situations change?

• Request that participants keep their ‘Character Card’ safe as they will be using them again during the Learning Event.

  overview

The ways in which people, households, and communities are different determines how vulnerable people are to the range 
of risks they are exposed to (both climatic and non-climatic) and shapes their abilities to respond and adapt to these risks. 
Understanding these social differences in vulnerability is therefore essential to ensure that resilient development efforts are 
relevant, inclusive, and successful, and to help local communities address the risks, changes, and opportunities they face 
without compromising their wellbeing or exacerbating inequities. 

takes 
tim

e

We cannot all succeed when half of us are held back. (Malala Yousafzai)

  activity plan

Set up & introduce Run activity Facilitate discussion

4 mins  13 mins 13 mins

  materials

1. Space: A large space is required so that all participants can stand in a line and move forward 10 steps. Outside spaces 
are good, but consider noise factors; all participants must be able to hear you.

2. Prepared ‘Character Cards’: Prepare with characters adapted to the context. One per participant.

3. Yes/No questions script: 10 prepared questions adapted to the context, with facilitator and interpreter versions to  
read from.



  learning

• Life is full of ‘ups and downs’. Good 
development must ensure that different 
individuals are not left behind when there 
are ‘downs’, and that all individuals can 
take leaps forward when there are ‘ups’.

• Gender and other societal differences 
influence whether or not individuals are 
left behind when bad things happen, and 
whether or not they can benefit from new 
opportunities. This is called differential 
vulnerability.

• Understanding of differential vulnerability 
is central to the design of impactful 
programmes.

• It is not only obvious factors like gender 
and disability that influence differential 
vulnerability, power in all sorts of forms 
influence this.

• Women are left behind more than 
men because of gendered roles and 
responsibilities that limit what women can 
do and what they have, and not because 
of physical or mental differences between 
women and men.

• Women being left behind is not only a 
problem for those individuals, it affects 
families, and is a missed opportunity for 
the whole community to thrive. 

• Gender-based inequality is one of the 
main barriers that has to be addressed, 
as it limits the way women and girls, men 
and boys in a community and society can 
respond to and manage change – impeding 
the entire society’s ability to achieve 
resilience. It is like a bird trying to fly with 
one wing.

• Different individuals experience resilience 
differently, and development must address 
that. If subgroups of people are being 
left behind, then we must ask ourselves 
whether resilience is really being built.

• The focus of good resilient development is 
on addressing the reasons why people are 
left behind and not just on  
the hazards.

  annex 1 resources

• Printable facilitation template.

• Guidance for preparing characters.

• List of example characters.

• Printing template for ‘Character Cards’.

• Guidance for preparing Yes/No questions.

• List of example Yes/No questions.

tips

• This activity is often a big learning moment for participants to 
feel and understand for the first time how gender, disability, 
caste, ethnicity, etc., can literally leave people behind. 
Therefore, whilst the activity is very simple and short, it should 
be a key moment for the first day.

• Use context appropriate characters and questions – see 
examples in Annex 1 as a guide. Characters should cover the 
range of social differences that exist in your programming 
context (e.g. gender, class, ethnicity, caste, disability, socio-
economic status, urban vs. rural, proximity to village centre). The 
questions should elicit Yes/No responses from the characters 
based on these social differences.

• Gender is fundamental to Oxfam’s vision for resilient 
development. As such there are no specific activities ‘about’ 
gender in this Learning Package; instead gender is a strong 
theme that the facilitator must draw out throughout the 
Learning Event. This activity is a really great opportunity for 
key gender issues to come up naturally from participants’ 
experiences in the game, therefore this is a key moment to 
reinforce gender learning points. 

• Keep the pace up asking the questions, and encourage 
participants to respond quickly and instinctively rather than 
overthinking it. This will help them to access a more emotional 
response, and also reduce the time everyone is standing. Strike a 
balance between answering necessary questions and preventing 
questions slowing things down (which can make the activity take 
twice as long but have half the impact). As best you can run the 
activity at pace, even if some participants are not getting it. This 
can even be turned into a useful learning point, discussing why 
for some characters it was not clear how to answer.

• Keep participants standing in their end positions for the 
discussion, as seeing the differences is powerful. However, this 
means managing the time and comfort levels (consider heat for 
example). You may need to offer chairs for any individuals with a 
disability, health, or age factor limiting their comfort to stand. 

• Option to capture some of the main barriers to stepping forward 
that participants mention on a flipchart.

• Instead of randomly assigning characters, you may make some 
purposeful choices. For example, participants with a disability 
should not be assigned a character with a disability, but 
perhaps instead the highest status characters. Participants who 
themselves have high status might benefit from a character who 
will progress the least, as this experience of being ‘held back’ 
may be a new and valuable experience for them to reflect on. 

• Some characters must be handled sensitively. We should include 
characters with low status and/or social stigma (for example sex 
workers) but discuss with the CO in advance how to handle these 
in the context and whether participants may be uncomfortable 
to participate as certain characters. Any sensitive characters 
could be assigned to Oxfam senior staff who could be briefed in 
advance so that these important characters are not excluded 
from the game. 

• An online video is available to help you understand the game and 
prepare: https://www.weadapt.org/knowledge-base/assar/
experiential-learning-vulnerability-walk
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Oxfam’s Resilient Development Vision 

We want a just world without poverty. Today we work towards this vision in a context of new and changing risk. This means 
our work must address risk and its causes, as well as the inequality of power that unfairly exposes poor people and makes 

them vulnerable to shocks, stresses, and uncertainty. Resilience is not our ultimate desired goal or outcome. Rather, we want 
resilient and sustainable development, i.e. development that does not cause or increase risks, stresses, and volatility for 

people living in poverty, and which makes progress towards a just world despite shocks, stress, and uncertainty.

While we acknowledge that resilience has different meanings, Oxfam defines resilience as: “the ability of women and men to 
realise their rights and improve their wellbeing despite shocks, stresses, and uncertainty”.

purpose: This game explores preconceptions and associations with the term resilience in a 
dynamic way.

4.7 Resilience SNAP!
This game is the Red Cross Red Crescent Climate Centre game ‘Snap!’

  instructions

• Briefly explain the children’s game SNAP! to participants, using SNAP! cards as a visual aid.

• In pairs, participants play imaginary SNAP! using numbers from 1 to 10. When you call out ‘GO’ both partners say a number. 
If they and their partner said the same number, they shout SNAP! point to their partner, and win an imaginary point. 
Repeat up to five times. Participants cannot repeat a number they have already said. 

• Now in different pairs, participants play imaginary SNAP! using animal names. When you call out ‘GO’ both partners say 
a name of an animal. If they and their partner said the same animal, they shout SNAP! point to their partner, and win an 
imaginary point. Repeat up to five times. Participants cannot repeat an animal they have already said.

• Back in their original pairs, participants play imaginary SNAP! using words they associate with the term ‘resilience’. Give a 
few minutes for everyone to think of five words they associate with ‘resilience’ before starting. When you call out ‘GO’ both 
partners say a word they associate with ‘resilience’. If they and their partner said the same word, they shout SNAP! point to 
their partner, and win an imaginary point. Repeat up to five times. Participants cannot repeat a resilience word they have 
already said.

• Facilitate a discussion about high and low scoring pairs in the ‘resilience’ round, and why they thought this was the case.

• Briefly introduce Oxfam’s Vision for resilient development, displaying it translated into the local language on a slide or 
flipchart. Let participants know it is also in their Participant Pack. Option to have a volunteer read it aloud. Note that this 
is a lot to take in immediately, therefore it is not recommended to discuss it at this time. Simply offer it as an introduction 
to the thinking we will be exploring throughout this Learning Event, and invite participants to read it a few times and 
reflect on it over the course of the day.

  overview

This short game is an opportunity to observe what preconceptions about resilience and resilient development participants 
came into the Learning Event with. However, care must be taken that this activity does not reinforce preconceptions, since 
the aim of the Learning Event is for participants to explore resilient development with an open mind and a new perspective. 

short 
activity

  activity plan

Introduce & demo Round 1 (numbers) Round 2 (animals) Resilience round 
(individual prep)

Resilience round 
(playing)

Brief discussion

2 mins  2 mins 2 mins 2-3 mins 2-3 mins 8 mins

  materials

1. Snap cards (optional): Useful as a visual aid, ideally oversized/large version.



tips

• If participants are not familiar with SNAP! demonstrate with SNAP! cards and/or demonstrate the imaginary 
numbers round.

• This is not an essential activity in the Learning Package, but it can be used as a quick energiser at any point during 
the process, or to address the issue of resilience’s multiple definitions, and to introduce Oxfam’s definition and vision. 

• This activity can be broken up into very short, separate energisers, by playing each round separately at different 
points in your process. First just playing the numbers round. Then at another point with animals (or idea of your 
own). Until finally playing the ‘resilience’ round at an appropriate point.

• You may choose to capture ‘resilience’ words that participants use during this game, and revisit later in the 
process to see if understanding and perceptions of resilience has changed.

• If you use this activity keep it very short and focused on preconceptions. Manage the discussion carefully 
to ensure that ‘what resilient development is’, is not debated, since a fresh exploration is the purpose of 
the Learning Event. Focus on just gathering pre-existing ideas, observing that there is no clear and shared 
understanding, and inviting participants to leave their pre-existing ideas there and engage with the Learning 
Event as if with a blank page in their mind. Option to give participants squares of paper on which to prepare their 
five words for the game, and at the end have a ‘ritual’ where everyone tears up their square of paper, signifying 
their willingness to let go of old ideas and start afresh with their colleagues in the room to co-create a new 
shared understanding.

• If you feel in your context this activity will simply reinforce pre-existing ideas (perhaps the group has strong views 
on resilience definitions), then please do not use it. 

  learning

• Resilience means different things to different people. We cannot assume everyone means the same as us (use examples 
from the discussion to illustrate). This means that we need to be able to explain what we really mean, and not rely on 
jargon that could be interpreted differently. 

• Often the same words are used differently in different disciplines, such as humanitarian, gender, financial inclusion, etc., 
highlighting the importance of being able to explain what we really mean, and of having a shared understanding of what 
we are trying to achieve with resilient development. 

• In this learning process we will explore the ideas within the concept for ourselves, rather than learning definitions, 
frameworks, or lists of project activities. 

• This Learning Event is an opportunity for us to challenge our own preconceptions, and to change as people and 
practitioners. The purpose of this activity was to observe the ideas everyone came into the room with, document them, 
and then let them go, so that we can have new experiences together. At the end our ideas might be the same or might be 
very different, but the purpose of this Learning Event is to have a new experience and opportunity, and see what insights 
that brings.

  annex 1 resources

• Printable facilitation template.

• Guide to running the game.
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purpose: To create and internalise a deep understanding of what is meant by absorptive, 
adaptive, and transformative capacities.

4.8 Creative Capacities 

  instructions

• Very briefly introduce the OIFRD resilience capacities and the situations characterised by them, and explain that these 
are very conceptual ideas and often hard to communicate with others, especially in different languages.

• Form three groups; each group is assigned a different resilience capacity (Absorptive, Adaptive, or Transformative).

• Task each group with expressing the ‘feeling’ or ‘sense’ of their capacity in the most creative way that they can – this can 
be through movement, song, a visual symbol or drawing, sound, building something, or acting out a scene. 

• Ask each group to perform or show their creative output, and facilitate a discussion around the meanings of the words; 
what the capacities mean to them personally; and how that can be communicated to others.

• For each capacity agree the words, phrases, and/or descriptions that convey their meaning best in the local language.

  overview

Using creative methods, we disrupt conventional thinking and explore the complex ideas contained within each of the 
resilience capacities, observing what situations of stability, flexibility, and structural change mean to participants, and co-
creating the language needed to communicate a ‘sense’ of these capacities to others. 

TAKES 
TIM

E

Absorptive Capacity is the capacity to take intentional protective action to cope with known shocks and stresses. 
Characterised by stability.

Adaptive capacity is the capacity to make intentional incremental adjustments in anticipation of, or in response to, change in 
ways that create more flexibility in the future. Characterised by flexibility.

Transformative capacity is the capacity to make intentional change to stop or reduce the drivers of risk, vulnerability, 
and inequality, and ensure the more equitable sharing of risk so it is not unfairly borne by poor and vulnerable people.
Characterised by structural change.

  activity plan

Brief introduction of capacities Group work Presentations and discussion

4 mins 5-10 mins 25-30 mins

  materials

1. Resilience capacities images: Printed colour images that convey the sense of absorptive, adaptive, and transformative 
capacities.

2. Creative materials (optional): Pens, paper, images, objects, musical instruments, etc., whatever is needed for the creative 
methods you will offer for this activity.



tips

• Keep your introduction brief. Avoid ‘teaching’ the capacities; instead use the introduction to inspire participants 
to take on this ‘creative’ challenge. Fire them up so that they get started straight away (they only have 5 
minutes!) rather than standing around ‘thinking’.

• Stress that we do not want a literal programming example in this activity, but a way to convey the ‘sense’ of the 
capacity or word.

• Do not give participants too much time for this task – try to make it creative and spontaneous. The important part 
is the discussion.

• Use this activity to co-create the language needed to translate the OIFRD into the local language, and to produce 
supporting materials and explanations. This can include images, examples, or scenarios that participants 
contribute during the discussion.

• Capture all the words, descriptions, and ideas, and use these for the rest of the event and in all the outputs. One-
word translations alone should not be used, noting that just the word ‘absorptive’, for example, needs much more 
unpacking and explanation.

• Further images and explanations of the capacities are provided in Annex 1 which can be tailored to your needs 
and used in the Participant Pack or shared in supporting materials after the event.

  learning

• The discussion will have undoubtedly shown there are some overlaps between the capacities. This illustrates that the 
capacities are interconnected and mutually reinforcing. Whilst it is important to be able to articulate the ideas within 
each capacity, all three capacities are essential for resilience, so the goal is a combined approach anyway.

• These can be capacities that individuals have, that households have, that communities have, or capacities of 
ecosystems or social systems, or of institutions and governments (and all types and levels of government).

• Absorptive capacity is characterised by stability, Adaptive capacity is characterised by flexibility, and Transformative 
capacity is characterised by structural change.

• Change is happening all around us and some change is rapidly transforming environmental, agricultural, and political 
systems causing suffering, turbulence, and uncertainty. Resilience is about enhancing the capacity to proactively and 
positively manage this change in ways that contribute to a just world without poverty (Oxfam Strategic Plan, 2013-19).

  outputs

• Descriptions for each capacity in the local language.

  annex 1 resources

• Printable facilitation template.

• Guide to running the session.

• Example images for capacities.
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Reflect: A large dice is used to represent risk probability in the 

Changing Risks and Uncertainty game. Charlotte Sterrett/Oxfam

Reflect: Participants translate social change processes into their local 

language in the World of Social Change activity. Charlotte Sterrett/Oxfam

Reflect: Participants reflect on how they might apply learning in practice 

in the Reflections for Development activity. Charlotte Sterrett/Oxfam



10 
mins

purpose: To settle minds in order to transition from active engagement and discussion,  
to reflection.

4.9 Reflective  
Visualisation
This activity is inspired by SUSPLACE Arts-Based Methods for Transformative Engagement, Method 14

  instructions

• Ask participants to sit on their chairs:

- slightly away from their table so there is space all around them, 

- hands gently placed in lap, or resting on stomach or knees,

- feet flat and firmly on the floor (no crossed legs),

- in a relatively upright but relaxed position.

• Explain the purpose of the practice and the approximate duration.

• Invite participants to “close your eyes if you feel comfortable to do so, otherwise rest your eyes gently on a point on the 
floor just in front of you and soften your gaze so you are not really focusing or looking at anything.”

• Read or play a recording of your prepared relaxation or guided visualisation. Speak clearly and slowly, and allow time for 
the participants to picture the images as you describe them. 

• Signal the end of the practice – it may be useful to use a sound from a gong, bell, or chime for this – and clearly talk 
participants back through a process of re-engaging with the room around them.

• Optional: Reflect on the experience in pairs or small groups, noting any specific feelings or insights that stood out.

  overview

This activity offers a way to create a silent pause for retreating inward. A short guided visualisation can bring balance to an 
event in which participants are actively engaging, expressing themselves, and connecting to others. By calming the chatter 
of the mind, taking time to feel their breath and their body, people become more open to new perspectives and insights. The 
script can be crafted to include details related to the learning at hand and the perspective shift aimed for, or else kept as a 
more general invitation to pause and look inward.

quick 
activity

  activity plan

Introduce & prepare Visualisation Close

2 mins 6 mins 2 mins

  materials

1. Visualisation script: Script to read from (facilitator and interpreter versions).

2. Audio-visual equipment: If using a sound recording.

3. Chime, bell, or recorded sound: To signify the end of the practice.

  annex 1 resources

• Printable facilitation template.

• Guide to running the session.

• Editable script.
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tips

• Refer to the TIPS for activity 4.3 “Presencing”.

• The word meditation is not recommended as this can often carry unhelpful connotations or misconceptions.

• Short visualisations can be useful ways to start and end each day.

• Note that not all participants will be comfortable to close their eyes and you must always offer an alternative. 
This is especially likely in conflict affected contexts or where individuals have suffered trauma. Be very sensitive 
to these sorts of issues when leading any sort of meditation or guided visualisation. Ensure all participants 
always feel safe, and do not use visualisation to explore negative experiences (such as related to shocks, 
disasters, social marginalisation, or uncertainty).

• Practice saying the script aloud many times. Go slow – even much slower than you think you should. Work with 
the interpreter to translate the full script in advance. Practice with them many times. You may also wish to record 
it in advance to play on the day or use a recording from the internet.

• Do not end the practice abruptly. Always guide participants back slowly, and give enough time for things to settle 
before moving on.

• There are many resources on the internet to learn more about meditation or visualisation.4 



60 
mins

purpose: To understand and reflect on agency - the ability to take actions or be involved in actions 
that influence your life choices and opportunities - as a prerequisite for resilient development.

4.10 Exploration of  
Agency
This activity uses a Barefoot Guide resource5.

  instructions

• Briefly introduce the concept of ‘agency’ and explain that we will be exploring experiences of agency during this session.

• To demonstrate ‘agency’, ask participants to once again take on the role of the character they were assigned in 4.6 
Vulnerability Walk. Reread the Vulnerability Walk questions related to agency, and discuss the reasons why some could 
answer yes and others no.

• Next move into the reflective storytelling process in pairs, ask participants to think about their own lives now, and share 
a story with their partner about a time in their life when they felt a strong sense of agency (when they chose a particular 
course of action for themselves) or a time they felt a lack of agency (when they felt that they had no choices available to 
them, or an expectation to behave in a certain way). Let participants know that they are not expected to share this story 
with everyone in the plenary feedback session, instead this is a confidential conversation with just one other person, so 
that participants can engage openly, honestly, and on a very personal level in the reflective discussion. Recommend that 
participants select a partner they feel comfortable to talk openly and honestly with. 

• Allow a few minutes for everyone to think of their story, and briefly note down the main points in the ‘The Outer Story’ 
column of the Exploration of Agency Story Table in the Participant Pack.

• One partner starts by telling their story. When they have finished, the partners discuss the ‘The Inside Story’ together: the 
feelings, unspoken thoughts, relationships, and assumptions inside the story, noting these in the ‘The Inside Story’ column.

• The pair then repeat with the second partner telling their story.

• After both stories have been told, the partners discuss any insights they have gained from the activity, and document 
these in their Learning Journals.

• In plenary, facilitate a short discussion with participants sharing their insights from the activity on agency. Again, stress 
that participants are not expected to share their story, and must not share their partner’s story. Instead we would like 
them to share their insights from doing this activity, though they are welcome to illustrate insights with part of their own 
story if they would like.

  overview

Relating experiences or telling stories is a key approach in action learning. In this activity participants reflect on personal 
experiences in order to generate information crucial to understanding the concept of agency. Often when we reflect on our 
work we are missing important information and insights because they are not very visible, such as the feelings, unspoken 
thoughts, assumptions, relationships, and motivations of different people. Yet these factors are often key to finding 
effective solutions to challenges in different contexts. 

Agency is an integral element of resilient development, and this activity is an opportunity to explore and reflect on what 
agency is and feels like, and why it is important for resilient development. Agency is highly conceptual, but it is also deeply 
personal. Therefore this reflective session is designed for participants to engage with the idea at a deep personal level; 
reflecting on what it means to them, and what it might mean for the communities we work with.

takes 
tim

e

  activity plan

Introduction to Agency Personal Stories Discussion of insights

15 mins 25 mins 20 mins
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tips

• Agency is not a common term for many people, nor does it translate well in many languages, therefore you need to 
work with the CO on the translation and explanation in advance, to ensure participants understand what is meant. 

• Note that translators will tend to translate ‘agency’ as ‘organisation’, so check and correct this. 

• Let participants know when half the time for the pairs discussion has elapsed and encourage them to swap to 
the second partner’s story if they have not swapped already.

  materials

1. ‘Character Cards’: Participants need the ‘Character Card’ they were given in activity 4.6 Vulnerability Walk.

2. Yes/No questions script: Use the questions from activity 4.6 Vulnerability Walk that relate to ‘agency’.

3. Flipchart and pens: Optional for plenary.

4. Breakout spaces: If available.

  learning

• Agency is the capacity of individuals to act independently, and to make their own free choices. 

• Agency is often limited by social structures that limit options and choices.

• All development interventions need an agency lens, that means that they need to be thought of not simply as delivering 
a given infrastructure or technology, but as vehicles for expanding people’s range of choice.

• At its heart, resilience requires us to move away from simply looking at what a person, household, or system has, and 
recognise and enhance what it does. Or to put it another way, it is not about ‘things’ only, it is also about agency. 

• Resilience requires ‘an agency centred approach’. What our programmes need to leave behind is strengthened agency 
and enhanced capacities. This strengthens people’s ability to act now and in the future.

  annex 1 resources

• Printable facilitation template.

• Guide to running the session.

• Template and instructions for ‘Story Table’.



4.11 Changing Risks  
and Uncertainty
This game is the Red Cross Red Crescent Climate Centre game ‘Dissolving Disasters’

90 
mins

purpose: To learn about communication skills, decision-making under uncertainty, and the 
role of NGOs.

game description

Participants are subsistence farmers in two villages (teams). Each farmer will make decisions about crop selection for 
each rainy season over the next six years (rounds). Each year they can either invest in flood protection or in drought 
protection at the cost of one bean, or plant for a ‘normal’ season at no cost. 

If there is no disaster, every farmer receives two beans from their harvest. But if there is a flood, all farmers lose four 
beans unless they invested in flood protection, in which case they receive two beans because their investment paid 
off. Likewise if there is a drought. Any farmer who cannot pay the four beans after a disaster, must leave the village in 
search of work, and is out of the game. 

If playing the NGO version (recommended), each village (team) has a local NGO. The NGO can provide incentives (‘special’ 
beans) for farmers to invest in flood or drought protections, invest in normal growth, or the NGO can keep the beans to 
provide emergency relief after a disaster. Farmers make their annual choices as usual, with the option to take investments 
made by the NGO if available. If a disaster occurs, NGOs can chose to quickly distribute as many ‘special’ beans as they 
would like to spend to support farmers who would otherwise lose everything and leave the game. But they must be quick!

The rainy season has been quite predictable in these two villages for generations. Floods occur on average once 
every six years, and the same for droughts. But something is changing... Just as the farmers and NGOs think they 
know how to manage the situation, more uncertainty arrives. How will the villages fare in this fast paced game of 
changing risks and uncertainty…?!

  instructions

• Set up the room or outside space before participants arrive.

• Explain the rules to participants and put them into teams.

• Do a practice round.

• Reset the game and play for real.

• Present prizes and ask the winning farmer, village, and NGO to explain the reasons why they felt they won. 

• Facilitate a discussion of experiences and insights from participants.

  overview

This physical participatory game aims to support experiential learning and dialogue on the concept of ‘resilience’. Players 
become NGOs or subsistence farmers, and face changing risks and uncertainty. They must make individual and collective 
decisions, with consequences. The aim is to experience decision-making under uncertainty and draw out rich discussions.

takes 
tim

e

  activity plan

Set up, rules, practice rounds Play game Prize giving and discussion

15-20 mins 50-60 mins 15-20 mins
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  materials

1. Space: A large area is required. Outside space is nice for this, but you and the interpreter must be heard.

2. ‘Helpers’: At least two are needed to help you run this game. Brief them and practice with them in advance.

3. Large umbrella: Ideally big and colourful! This indicates the area for ‘too much rain’. Can be replaced with another item 
that signifies this in your context, for example paddy.

4. Bucket: This indicates the area for ‘too little rain’. Can be replaced with another item that signifies this in your context, 
for example cassava.

5. Large die: This represents the rains. Ideally large enough for everyone to see from anywhere in the space, available in 
soft foam or inflatable.

6. Frisbee: This also represents the rains in a 50/50 coin toss. Alternatives can be a coin or bin lid. Large objects easily 
visible to all are best.

7. Truncated cone: This represents less predictable rains, such as a plastic dog neck cone.

8. Counters/beans ‘normal’: 10 counters/beans (real or plastic) per player, plus extra for early round payouts. Large ones 
are easier to use.

9. Counters/beans ‘special’: As many as there are players. These must be distinctively different to the ‘normal’ ones (such as a 
different colour).

10. Containers: Six are needed for collecting counters/beans.

11. Masking tape: The different areas in the game need to be clearly marked on the floor. Masking tape is a good option for 
hard floors, but string, rope, canes, sports field markers, or other items can be used.

12. Rules: On a slide or flipchart visible to participants.

13. Instructions: Printed instructions for the facilitator, interpreter, and ‘helpers’.

14. Whistle, bell, or similar: To call attention during the game!    

15. Prizes: Individual and team (village, NGO) prizes.

16. Sashes (optional): In four different colours to be worn by participants to show which village or NGO they belong to.

17. Bracelets (optional): For the gender version you need simple (silicone) bracelets for half the participants.

  learning

• This game focuses on the challenges of making decisions in the context of changing risks and uncertainty. It provides 
fantastic insights to discuss and explore the following areas:

- Individual decision-making and collective decision-making,

- Individual and collective agency, 

- Collaboration and competition, 

- Different individual, community, and NGO priorities,

- Risk and opportunity,

- Timely decision-making and wasted investments,

- How to use (limited) information for decision-making,

- The role (and value) of communication and access to information.

- Differences between short- and long-term decision-making.

  annex 1 resources

• Printable facilitation template.

• Guide to running the game.

• Rules for participants.

• Printable ‘Helper’ instructions.

• Guidance for materials.

• Useful links.



tips

• Practice the game with your interpreter and ‘helpers’ in advance to ensure smooth running of the game and to 
minimise confusion.

• Have simplified rules translated and visible for participants.

• The facilitator needs to be very ‘hands on’ throughout this game. You need to keep the game moving at pace. 
Participants will want to interrupt to clarify rules or even challenge the rules, but the goal of the game is to 
experience decision-making under uncertainty rather than play the game perfectly. Confusion is part of the game!

• Throughout the game you should draw out insights and learning points as participants make their decisions. 

• There are various versions of this game that you can play (see Annex 1 for more information). The NGO version 
of this game is recommended to experience the disconnect that can occur between how communities make 
decisions and how NGOs do. The gender version is also great; however, 4.6 Vulnerability Walk and discussions 
throughout should have brought out gender strongly already, so this is less crucial at this stage. It may be 
possible to combine the NGO and gender versions; however, there is a risk this will become too complicated.

• This activity is the Red Cross Climate Centre game called Dissolving Disasters. There are several Red Cross Climate 
Centre resources to support you to understand and facilitate this game including videos and facilitator guides. 
Annex 1 provides more information on the materials you will need, how to explain the rules, how to run the game, 
and who wins.
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4.12 World of Social  
Change

60 
mins

purpose: To reflect on the experiences from 4.11 Changing Risks and Uncertainty to gain 
insights into the importance of the OIFRD six Social Change Processes.

  instructions

• Using the World Café method, have six stations set up around the room 
– one for each Social Change Process - for participants to visit and 
discuss in small groups. 

• Introduce the activity by explaining that Oxfam’s approach to resilient 
development uses the idea that resilience capacities are strengthened 
through collaborative ways of working on these six Social Change 
Processes.

• At each station, have participants discuss:

- What is [insert Social Change Process here]?

- How does [insert Social Change Process here] help people to 
respond to new challenges and opportunities over time?

• Allow five minutes to discuss at their first station, and then three 
minutes at each subsequent station they visit.

• Optional: Assign a ‘host’ to each station who remains throughout, 
whilst the other participants circulate from one station to the next.

• Have the ‘host’ (or a volunteer from each group) feedback in plenary, 
summarising how participants described the Social Change Process, and giving three examples of how the process can help 
people to respond to new challenges and opportunities over time. 

• Facilitate a brief discussion for each Social Change Process, consider:

- How it relates to absorptive, adaptive, and transformative capacities.

- How it relates to ‘agency’.

- How participants would describe the Social Change Process in the local language and in a non-jargon or technical way.

  overview

Oxfam’s hypothesis is that resilience capacities are strengthened by enhancing collaborative ways of working across levels, 
sectors, and actors, and by deliberately engaging in and developing six Social Change Processes, namely: Accountable 
Governing, Gender Justice and Empowerment, Securing and Enhancing Livelihoods, Learning and Innovation, Forward 
Flexible Planning, and Informing. Having just played 4.11 Changing Risks and Uncertainty, participants will likely have some 
new observations and insights into why these Social Change Processes might be important, and what they might look like in 
practice, so this is a good moment to introduce and explore these.

takes 
tim

e

  activity plan

Introduce World Café Feedback & discussion

4 mins 20 mins 36 mins

  materials

1. Six flipchart stations: Each labelled with a Social Change Process, the two questions pre-written, flipchart pens, and 
placed around the room.

2. Alarm, chime, or bell: To alert participants when time is up and they need to move to the next station.



tips

• Limiting time on this activity is purposeful to gather quick observations and new ideas arising from the 
experience of 4.11 Changing Risks and Uncertainty. The intention is to engage with the ‘sense’ of what each 
Social Change Process is, and why it is powerful, not to detail out project activities. If groups are struggling to 
understand the Social Change Processes beyond abstract ideas, be ready to offer some concrete examples.

• This activity is best done with participants standing, since they only have three/five minutes before walking to 
the next station. However make any suitable adjustments for participants who may need this, and have seats 
already set up to bring everyone back together sitting in a circle for the plenary discussion.

• Work with the CO in advance to translate the names of the Social Change Processes to have a starting point for these 
discussions. Some are not easy to translate, especially for a translator not familiar with the sector. ‘Gender Justice’ 
and ‘Securing and Enhancing Livelihood’ are particularly troublesome to translate, and will need sense checking. 

• ‘Securing and Enhancing Livelihood’ includes all five Capitals of the Livelihoods Framework (indicated by 
the shape), which crucially includes Natural Capital. Environment, ecosystems, and sustainability of natural 
resources and processes, are fundamental to resilient development, so this element of this Social Change 
Process must be emphasised to prevent participants thinking that resilient development is ‘nature blind’. 

• Use this activity and the process of exploring what each of these mean, to refine the translation. Invite the 
participants to co-create the language for these Social Change Processes, and use their translations (and not 
the advanced prepared ones), for the rest of the event and for subsequent materials. Option to include a third 
question to the task: How would you describe this Social Change Process in [add local language] to a community 
member? Or discuss and agree this as part of the plenary discussion.

  learning

• Social Change Processes contribute to building ‘agency’, and are part of the shift in focus in resilient development from 
what individuals, communities, and institutions have, to what they do or can do.

• Therefore, it is not only important what a project provides, but how it is provided and what is facilitated.

• Activity 4.6 Vulnerability Walk demonstrated that good resilient development must address the reasons why people are 
left behind, not just the hazards. Social Change Processes are effective mechanisms for doing this.

• No NGO, organisation, or government can do everything, everywhere. These six Social Change Processes are the building 
blocks for pathways towards resilient development, which can be sequenced and layered through different projects and 
initiatives over time. These are not all expected to be facilitated in every project.

  outputs

• Descriptions for each Social Change Process in the local language, and examples relevant to the local context.

  annex 1 resources

• Printable facilitation template.

• Guide to running the session.
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30 
mins4.13 Reflections for  

Development 
takes 
tim

e

purpose: This activity concludes the ‘Reflect’ part of the learning process, getting 
participants to explore what the implications of their experiences so far might mean for what 
they do, and how they do it.

  instructions

• In small groups or pairs, participants discuss “what might we need to do differently if we are going to do resilient 
development?”, based on their experiences and insights from the Learning Event so far.

• Refer to activities and learning points from 4.5 Life’s Journey, 4.6 Vulnerability Walk, Oxfam’s Vision, 4.11 Changing Risks 
and Uncertainty and 4.12 World of Social Change, to set the scene with participants. 

• Ensure all the flipcharts and materials produced so far are visible.

• If participants need a prompt, ask them to consider such things as:

- the purpose of development programming; 

- project analysis, assessment, and design; 

- our organisation’s ways of working; 

- monitoring, evaluation, and learning; 

- unlearning old knowledge, beliefs, or ways of doing things.

• Ask each pair or group to reflect on the question posed, and discuss up to three areas where they feel changes are 
needed, and why.

• Invite pairs or groups to feedback one example from their discussion. Capture these on flipchart.

  overview

This activity invites participants to reflect on the experiences and insights they have gained so far, and discuss what this 
means for them and their work. In activity 4.12 World of Social Change, participants started to brainstorm ideas related to the 
‘what’, and in this session we begin to explore the ‘how’.

  activity plan

Introduce Pairs discussion Plenary discussion

4 mins 12 mins 14 mins

  materials

1. Breakout spaces: If available, in pairs/small groups.

2. Flipchart and pens: To capture examples in plenary.

3. Flipchart materials: Display all the materials produced in earlier sessions.



tips

• Encourage participants to review their own Learning Journal and the flipcharts around the room as part of  
this session.

• This activity is good for over a tea break or to close a day.

• This activity is not intended to develop a comprehensive list. Rather, the intention is to introduce the idea that 
how we work needs to be different for resilient development, and gather some initial reflections on that.

  learning

• Resilient development requires a different approach to what we do, and how we do it. 

• This is needed to better respond to the changing context (risks, opportunities, change, and uncertainty) so that we are 
contributing to building the capacities of individuals, communities, and institutions to be able to thrive in spite of life’s 
‘ups and downs’, rather than invest in interventions that only work here and now. 

• The shift is from what people have to what people can do.

• This shift will require us to work on different things and to work in different ways, such as the examples that will come 
out of this session.

  outputs

• ‘What needs to be done differently for resilient development’ list of initial ideas. 

  annex 1 resources

• Printable facilitation template.

• Guide to running the session.
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Act: Developing capacity statements for project characters helps participants understand the role of the three capacities in resilient development. Charlotte Sterrett/Oxfam

Act: By drawing pictures, participants share specific 

project ideas in depth in the Visual Storytelling activity. 

Charlotte Sterrett/Oxfam

Act: Participants develop their own resilient 

development concept maps in the Concept Mapping 

activity. Charlotte Sterrett/Oxfam



45 
mins

purpose: To work with the key concepts and ideas explored so far, and organise them into a 
visual concept map to consolidate learning.

4.14 Concept Mapping 

  instructions

• Introduce concept maps using the script provided in the Annex 1.

• In small groups, ask participants to develop their own resilient development concept map using the key concepts they 
have learnt about during the Learning Event. A list is provided in the Annex 1.

• Optional: Give a partial concept map as a starting point if the group may find this too challenging, or if they are slow to start.

• Explain that there are no right or wrong ways of doing this, and it is up to the group how they think the ideas best fit 
together. Explain that the value of this exercise is them working together to consolidate their own learning and discuss 
how the concepts fit together, rather than the map itself as an output.

• This activity does not include a plenary feedback session; instead go around the groups during the session to provide 
support and clarify any misunderstandings with the concepts or the methodology. 

• Encourage participants to record their own concept map by redrawing it in their Learning Journal and/or taking photos.

  overview

Concept maps are a tool used to organise and represent knowledge. Concept mapping can help you visualise relationships 
between concepts and test your understanding of complex subjects. Thinking through, and visually representing relationships 
between ideas, forms mental connections that allow for better retention of knowledge. The idea here is for participants to begin 
to ‘organise’ the new knowledge they are acquiring. This is fundamental to Learning with Understanding, that new knowledge 
is not simply added, but reorganised. This activity also ‘checks in’ with where participants are in their learning journey, and how 
well they are understanding the concepts and ideas we have been exploring.

takes 
tim

e
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tips

• Note that concept maps are different to mind maps, which participants may be more familiar with. Ensure good 
explanation and guidance is provided before starting the task.

• Use post-it notes where possible, as these provide the greatest amount of freedom to move things around during 
the process.

• This activity is more difficult and may not be suitable for all events.

• This activity requires a more ‘hands on’ approach by the facilitator(s) during the group work.

• It does not matter if all the concept maps are very different; there is no right or wrong way to do this. The 
important part is using this exercise as a process to consolidate participant learning so far, and to identify and 
clarify any misunderstanding or uncertainty that remain.

  activity plan

Introduce Run activity

10 mins 25-35 mins

  materials

1. Script/notes: To explain concept mapping.

2. Concept list handout: One per participant.

3. Post-it notes: Different colours are helpful to group concepts. Alternatively use squares of coloured paper/card and 
tape/tack.

4. Flipcharts or large displays: Minimum size needed is flipchart size, but participants may choose to put two or more 
flipchart sheets together.

5. Flipchart pens: At least four different coloured flipchart pens for each group, to colour code different themes or levels of 
their map.

  outputs

• Concept maps connecting the ideas from throughout the Learning Event.

  annex 1 resources

• Printable facilitation template.

• Guide to running the session.

• Editable concept mapping script.

• Printable concept list handout.

• Resilient Development concept map example.

• Partial concept map handout.



purpose: To brainstorm initial resilient development ideas and questions, for current and 
future projects.

4.15 “Yes, and…” 
This activity is inspired by SUSPLACE Arts-Based Methods for Transformative Engagement, Method 25

  instructions

• Ask participants to select one project or proposal they are involved in to use as their case study throughout the next 
few activities. 

• For five minutes, ask participants to sit quietly, reflecting on all they have experienced and observed during the Learning 
Event, and think about how it relates to their project or proposal. They should consider:

- Components or activities of their project or proposal that resilient development makes them think differently about now. 

- Who this might be important for (a real or fictitious character, perhaps someone they met on a project visit, or a character 
from 4.6 Vulnerability Walk). 

 Ask participants to note down questions or ideas that emerge for them in relation to this project or proposal and what 
they now know about resilient development. 

• Optional: Give an example or two based on CO case studies.

• Sitting in small groups of participants who have selected the same project, one participant starts by proposing one of 
their ideas or questions. This is captured very simply on a flipchart where everyone else in their group can see it.

• One-by-one, each participant in the group in turn adds to the idea or adds an answer to the question, by saying “Yes, 
and…” Each addition is recorded very simply (just key words) on the flipchart. 

• Invite participants to be as outlandish as they would like; shoot for the stars! This phase of idea creation should welcome 
wild ideas!

• Note that with a certain emphasis, “and” can be turned into “but”. Ask participants to ensure they stay with the spirit of 
“and”, and build on their colleague’s idea, rather than shutting it down.

• Once the round is complete, start again with a new question or idea from the next person. Continue until all members of 
the group have started a round.

• Ensure all thoughts, ideas, and inspirations generated by each group are captured on their flipcharts for use in later sessions. 

• In plenary, discuss how participants felt during the exercise: What was difficult or easy? What was surprising and 
inspiring? Whilst participants will likely want to report back on the ideas, this is not needed at this stage (the ideas will 
feed into later sessions), for now focus on the process and what they feel they got out of it.

  overview

“Yes, And…” is a structured process that supports free and open brainstorming, which is vital for expanding the range of 
options and for coming up with creative and innovative ideas. Originally developed in improvisation theatre, it is also a 
way to disrupt the common habit of responding to an idea or suggestion by saying “yes, but…,” which can kill a brainstorm 
before it has a chance to become something useful or inspiring. In its most basic form, one person starts with a question or 
proposition and then, in a circle, each successive person adds something to it, starting each new addition with the phrase 
“yes, and...” The exercise can be done in small groups, either in writing or spoken.

takes 
tim

e30 
mins

  activity plan

Identify project groups Individual reflection Group work Discussion & feedback

3 mins 5 mins 7-17 mins 5-7 mins

  materials

1. Circles of chairs: Participants sit in small groups away from tables, in breakout areas or around the room.

2. Flipchart stations: One flipchart station with pens for each group.
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tips

• Have each group sit separately, in a circle with a flipchart station, and away from tables.

• You may need to pose some provocative questions if participants are feeling stuck. 

• Scribes should capture all the ideas on their group’s flipcharts as they emerge. This provides a visual reference 
point for the group to keep focused and avoid repetition, and feeds into later sessions.

  outputs

• Creative brainstorm of resilient development ideas and questions for specific projects and proposals. Document and 
share with the project team as an output of the session.

  annex 1 resources

• Printable facilitation template.

• Guide to running the session.



60 
mins4.16 Visual Storytelling 

This activity is inspired by SUSPLACE Arts-Based Methods for Transformative Engagement, Method 24
takes 
tim

e

purpose: This activity uses visual storytelling to explore a specific project idea related to a 
resilient development perspective, focusing on what individuals, communities, or institutions 
can do, rather than what they have.

  instructions

• Participants use the same project or proposal they worked with in 4.15 “Yes, and…”, working alone to start, and then in 
the same project group. 

• Explain that participants are going to individually develop a story that explores the idea that if people have agency and 
absorptive, adaptive, and transformative capacities, then they have choices about what they can do to manage life’s 
‘ups and downs’. Using their chosen project or proposal as inspiration, they will develop a story about an individual, 
community, or institution. This can be a real story (with real characters and situations) or an imaginary story (with make-
believe characters and situations), but the story needs to tell us about the characters changing the outcome of story 
because of what they can do (again, real or imaged). Participants could think about this as a legend or children’s story. 

• Ask participants to start by noting down the key ingredients they need to tell their story, such as:

- What is the key plot? 

- Who are the main characters (individual, community, or institution – real or imagined)? 

- What is the journey or hope for a happy ending? 

• Participants can decide how to develop their own story; however, starting with a central idea, character(s), or situation, 
and brainstorming a mind map of different ideas about the story from that is recommended.

• When their story concept is clear, participants should draw (or in some way visually represent) their story on A4 or A3 card.

• Once complete, sitting in project groups, each member has three minutes to tell their story to their group. Everyone can 
ask just one clarifying question (go around everyone in the group in turn).

- The question must not be from a development practitioner perspective,

- The question must not be about what is possible or practical. 

- The question can be from the perspective of other characters in the story (real or imagined) or other timescales. 

 As more stories are told, participants can opt to offer a comment about how two or more stories might link together, 
instead of asking a clarifying question. 

  overview

This method combines the power of mind maps, with story creation and visual communication, to clarify and illustrate key 
issues, synergies, challenges, and opportunities. Participants select an issue related to their case study project or proposal. 
Framing the issue as if it was a fictitious or children’s story, they identify the plot, characters, obstacles, and opportunities. 
Working through the narrative in this way provides a structure through which to understand how the project helps individuals, 
communities, or institutions to take actions, as well as an opportunity to notice new opportunities or challenges. Drawing a 
visual depiction adds creativity and out-of-the-box thinking, as well as a means through which to communicate the story to 
the rest of the group to invite discussion, additional ideas, or help unravelling contradictions or challenges in the story. 

This activity uses storytelling as a device to draw out the focus in resilient development on what individuals, communities, 
and institutions can do, rather than what they have. Stories develop through the actions of the characters that change 
the likely ending. The style can be real or imaged, such as real-life characters doing things that demonstrate absorptive 
capacity, or fictitious characters with absorptive superpowers for example! 

  activity plan

Map out the story Visualise the story Share the story

15 mins 15 mins 30 mins
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tips

• Ensure you have enough materials on the tables to allow for colour and creativity! 

• Participants may worry they are not artistic enough to draw. Try to reassure everyone that the task is not about 
artistic ability, but that visual representation of any kind is a good way to engage the members of their group in 
their story. If they are still not comfortable, suggest drawing a mind map of the story using words and symbols 
and/or writing a short spoken-story, poem, or song.

  materials

1. Colouring pens: Plenty on every table, so that every participant can draw a colourful story.

2. Card (A4 or A3): One sheet per participant, and plenty of spares.

3. Other creative and decorative materials: Be as creative as you like, such as stickers, glitter, fabric, paint, glue, coloured 
paper, images, or anything that can be used to draw or collage.

  annex 1 resources

• Printable facilitation template.

• Guide to running the session.



45 
mins

purpose: To ensure that the focus on building capacities in resilient development starts to come 
through clearly in the project ideas generated, by having what people can do as the focus.

4.17 Character Statements 

  instructions

• In the same project groups, use the outputs from 4.16 Visual Storytelling to develop a series of ‘capacity statements’ 
from the perspectives of the characters in their stories. The statements are:

- To overcome challenges, I must do/have/be… [optional]

- To be able to take advantage of new opportunities, I must do/have/be… [optional]

- To have stability despite of shocks, I must do/have/be…

- To have flexibility to deal with changes, I must do/have/be…

- To address any barriers (address structural change), I must do/have/be…

• The groups should produce as many statements as they can think of that are relevant to their stories or the ideas on 
their 4.15 “Yes, and...” flipcharts, and for each include:

- Who ‘I’ is in the statement.

- What the challenge/opportunity/shock/change/barrier is (or examples of the sorts of things it is likely to be).

• Staying in these groups, participants then discuss how the Social Change Processes could contribute to achieving these 
statements in the context of their project or proposal. They should draw a symbol by each statement to indicate which Social 
Change Process (or processes) could contribute. Do any statements not match up to one of the six Social Change Processes?

• Each group reports back in plenary on the statements that relate to their project, grouped either by the ‘who’ or the 
‘what’, and explain how they relate to the six Social Change Processes. 

• Discuss and address anything that does not match up with one of the Social Change Processes, and open up the floor for 
any additional comments on the process of developing the stories and what participants learned from it.

  overview

The resilient development approach requires development actors to move away from simply looking at what a person, 
household, or system has, and recognise and enhance what it does. 4.16 Visual Storytelling should have creatively raised 
this perspective, and the different stories and images produced are now used to draw out ‘capacity statements’ for project 
characters in order to understand the role of the capacities in resilient development. These are then matched to the Social 
Change Processes that can contribute to building these capacities.

takes 
tim

e

  activity plan

Develop ‘capacity statements’ Link to Social Change Processes Feedback & discussion

20 mins 10 mins 15 mins

  materials

1. Visual stories: Display each group’s materials from 4.16 Visual Storytelling.

2. “Yes, and…” flipcharts: Display each group’s materials from 4.15 “Yes, and…”

3. Flipchart station and pens: One for each project group.

  outputs

• ‘Capacity statements’ making the links between project activities and what people, households, or institutions can do 
as a result, and which Social Change Processes can contribute to this. Document and share with the project team as an 
output of the session.
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tips

• Refer to the earlier flipcharts on the Social Change Processes (from activity 4.12 World of Social Change). 

• Ensure all the visual stories are displayed and visible throughout this activity, to aid discussion and provide 
inspiration and ideas.

• This activity is more difficult and may not be suitable for all events. You will need to go around and help each 
group as they move through the task.

• Have some examples from CO projects already developed in case participants struggle to understand and need a 
few relevant examples to get them started. 

  annex 1 resources

• Printable facilitation template.

• Guide to running the session.



Harvest: Participants make commitments to continue their personal 

learning journey. Charlotte Sterrett/Oxfam

Harvest: Participants reflect on the learning event experiences and 

insights in the Learning Journey activity. Charlotte Sterrett/Oxfam

Harvest: Participants discuss how to improve their work in the Keep, 

Change, Add activity. Charlotte Sterrett/Oxfam
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75 
mins4.18 Keep, Change, Add 

takes 
tim

e

purpose: For participants to apply their new knowledge and insights to make recommendations 
for how their project or proposal can take a more resilient development approach.

  instructions

• Introduce the activity by posing the question: If we focus on what people can do and not just what they have as a result 
of our programming, and if we focus on how this helps them to respond to new challenges and opportunities over time, 
how do we assess our project or proposal currently?

• Participants reflect on the previous sessions and consider what their project is already doing, what it could do 
differently, and what else it could do to have a more resilient development approach. 

• Participants have 10 minutes to work individually on the following questions (based on the outputs from activity 
4.17 Character Statements):

- In what ways does your project already contribute to the ‘capacity statements’ your group has developed?

- In what ways does your project not contribute to the ‘capacity statements’ your group has developed?

- In what ways would you change the project if you could, and why?

• Sitting together in the same project groups, and with a flipchart divided into three sections: ‘Keep’, ‘Change’, and ‘Add’, 
groups discuss each question in turn.

• Ask participants to focus on what would produce the best outcomes for project participants, and not be limited by 
resources or feasibility.

• Groups have 10 minutes to discuss the first question; the ways that the project already contributes. One-by-one, 
each participant offers one answer from their individual work. After every participant has contributed, the group briefly 
discusses the suggestions, and writes in the ‘Keep’ section of the flipchart the elements of the project that they would 
keep because they already contribute to the ‘capacity statements’.

• Repeat the process for the other two questions, allowing 10 minutes for each, and completing first the ‘Add’ section then 
the ‘Change’ section of the flipcharts. 

• Give groups a further 5 minutes to finalise their thinking, and decide on one example from each section to feedback  
in plenary.

• In plenary, each group very briefly presents one project element or activity to ‘Keep’, one to ‘Change’, and one to ‘Add’, 
focusing for each on the reasons why. Draw out any shared themes and address any elements that were not understood well.

  overview

Participants by now should have a good understanding of what resilient development is, and to what extent their project 
or proposal contributes to it. Being able to quickly assess what is relevant (and why), what could be added, and what is no 
longer well suited (from a resilient development perspective), is a good way to ‘test’ the learning acquired during the event 
and gather perspectives from different participants working on the same project or proposal.

  activity plan

Introduce Individual work Group work Plenary

3 mins 10 mins 40 mins 22 mins

  materials

1. ‘Capacity statements’: Display each group’s outputs from 4.17 Character Statements.

2. Keep, Change, Add flipcharts: Prepare flipcharts, one for each group.

3. Flipchart station and pens: One for each group.

4. Alarm, chime, or bell: To alert participants when it is time to move on to the next question.



tips

• It is important to manage expectations. This activity is included so that participants can practice applying what they have 
learnt to a project or proposal they are familiar with. It is important to be clear that this is not a project design or redesign 
workshop, and there is no process to take forward the recommendations made here. Explain that the value of this activity 
is that it demonstrates how much they have learnt (and congratulate them for this) and it demonstrates the value of 
rethinking old ways of doing things to find new perspectives. Commit to documenting the outputs to share with the 
project leads and CO. Encourage participants to think about what is within their power to do or change in their projects, 
whether it is something small they can implement with their current resources and within the requirements of the project, 
or whether it is by developing new strategies or funding proposals for future work (link to activity 4.20 Commitments).

  outputs

• Resilient development project ideas. Document and share with the project team as an output of the session.

• Evidence participants are able to apply what they have learnt in their work.

  learning

• Resilient development does not completely change everything that we do – there will be much in our work that 
contributes to resilient development – but resilient development changes why we do it, crucially how we do it, and what 
else we combine it with.

• By focusing on what people can do, and not just what they have as a result of our programming, resilient development 
naturally leads us towards activities that contribute to ‘agency’, working through Social Change Processes to build capacities.

  annex 1 resources

• Printable facilitation template.

• Guide to running the session.
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25 
mins4.19 The Learning Journey 

short 
activity

purpose: To map the Learning Event experiences and insights to the Oxfam Framework for 
Resilient Development (OIFRD).

  instructions

• Use a large version of the OIFRD (printed or projected) to retell the story of the Learning Event through the framework.  
An editable script is provided in Annex 1.

• Use language cues to ‘call back’ to earlier sessions to reinforce the learning and experiences so far, rather than this 
being new. For example, recall all the different words, phrases, and examples used in 4.8 Creative Capacities to bring that 
section to life.

• Use this opportunity to talk about the importance of monitoring, evaluation, and learning, and introduce the Areas of 
Change in the OIFRD.6

• Allow time for any clarifying questions or comments on the OIFRD.

  overview

Frameworks are off-putting for many people; therefore we have not introduced the OIFRD before now or ‘taught’ from it. In 
this session we introduce the OIFRD by linking it to the activities and learning points already made, so that the framework 
becomes ‘real’, and so that moving forward it can serve as a positive touchstone that represents the consolidated learning, 
rather than an overly technical abstract conceptual framework.
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tips

• It is recommended to gather the participants standing around the large visual of the OIFRD in order to fully engage 
with it and the story you are telling. However make suitable adjustments for participants who may not be able to stand 
comfortably for this amount of time.

• Use the translated words agreed by participants on the OIFRD, this can be done using post-it notes or stickers over a 
blank version of the framework or text boxes in a slide. If more words or phrases are needed than can be clearly marked, 
use additional flipcharts to list out all the language for each section.

• Have all the flipcharts produced throughout the event displayed, and literally point (flipchart by flipchart) to how it all  
fits together.

• This activity is recommended after a break, so that previous sessions have had a chance to sink in, and participants come 
into the session refreshed.

  activity plan

Tell the story of the Learning Journey and introduce the OIFRD

25 mins

  materials

1. OIFRD: A1 printed or slide projected, using language agreed by participants during the Learning Event. Option to mark on 
Areas of Change.

2. Learning Event materials: Display all materials from throughout the event.

  annex 1 resources

• Guide (/script) to running the session.

• Areas of Change in the OIFRD. 

• Areas of Change to assess progress on resilience.

  learning

• Context Analysis is the vital first step for resilient development.

• The different challenges faced must be articulated before projects are designed, in order to successfully address why 
different people are left behind by shocks, stresses, and changes. This is the Focus Area, which must be monitored 
throughout the project.

• Pathways to addressing the challenges articulated must be identified, and multi stakeholder Social Change Processes used to 
unlock solutions and prevent people being left behind.

• No organisation can do everything, so projects should sequence, layer, and integrate building blocks and multi stakeholder 
Social Change Processes, to contribute to longer-term pathways to resilient development. This is the Area of Change 1.

• Resilience Outcomes means that individuals, communities, and institutions can manage challenges and respond to 
opportunities over time. These changes in capacities are Area of Change 2.

• Oxfam defines resilience as the ability of women and men to realise their rights and improve their wellbeing despite shocks, 
stresses, and uncertainty. Area of Change 3 assesses whether the resilience capacities achieved in Area of Change 2 are 
leading to improved wellbeing and fulfilment of rights over time for women, men, girls, and boys, despite the occurrence of 
shocks, stresses, and uncertainties.
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30 
mins4.20 Commitments 

short 
activity

purpose: For participants to reflect on what they have learnt and commit to what they will do 
differently as a result of the Learning Event.

  instructions

• Participants sit quietly and individually reflect on their learning experience. Guiding questions can be: 
- What did you learn that surprised you?
- What did you learn that you are grateful for? 
- What did you learn that you will apply in your life or work? 
- What might prevent you from putting what you have learnt here into practice, and how can that be overcome? 

• Encourage participants to review their Learning Journal and add these reflections to it. 
• In pairs or threes, participants briefly discuss their reflections.
• Next, facilitate a “Yes, and…” process (see activity 4.15 “Yes, and...” for methodology) using one of these three options:

- Option one: Table group spoken “Yes, and…” on “What I have learnt”, with short plenary feedback session.
- Option two: Plenary “Yes, and…” taking each theme (a) to (l) below in turn. Ensure that everyone in the room 

contributes at least once by asking everyone to stand, and after they have contributed they sit. (Participants can 
continue to contribute after they have sat, but those still standing get first opportunity to contribute on each theme.) 
Try to make this quite quick and energetic to get through them all. If everyone is seated by halfway through, get 
everyone back on their feet again!

- Option three: This combines some plenary and some table group work. Start by using the plenary approach described in 
Option Two to run “Yes, and…” with the whole group for themes (a) to (g) below. These should be familiar territory by now 
and done quickly, but this also gives you the opportunity in plenary to address any remaining misunderstandings. Next, 
run “Yes, and…” in table groups run for themes (h) to (l) below, allowing more time for thoughtful and reflective answers. 
“What I have learnt about...”
(a) Agency / the ability to act.
(b) Social Change Processes.
(c) Differential experiences of vulnerability and resilience.
(d) Time horizons for development.
(e) Absorptive capacity.
(f) Adaptive capacity.
(g) Transformative capacity.
(h) Monitoring, evaluation, and learning for resilient development programming.
(i) What is resilient development.
(j) My colleagues.
(k) Learning with others.
(l) Learning events.

• Review what has come out and address any follow up needed.
• Ask participants to write down three concrete things that they commit to doing or changing as a result of what they have 

experienced and learnt. The commitment could be addressed to themselves, their colleagues, a place, a non-human 
entity, or future generations. These commitments should be written in their Learning Journal.

• Optional: Write commitments on a postcard or another creative form to be kept by the participant as an artefact from the event.
• Closing circle: Close the event with everyone standing together in a circle. Ask participants to share one thing they 

have learned, are thankful for, or one of their commitments. End with a song, poem, or dance. See Facilitation Guidance 
section in this guide for more on closing your Learning Event.

  overview

Close out the Learning Event with time for reflection on what participants have learnt and how they have learned. This 
session gives participants the opportunity to think about how they can transfer new insights and knowledge to other 
settings, and take something tangible with them back into their work.
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  activity plan

Individual reflection Pairs discussion “Yes, and…” Commitments Closing circle

5 mins 5 mins 10-20 mins 5 mins 5-10 mins

  materials

1. Postcards/creative materials: Option to write commitments in a visual way as artefacts from the Learning Event, for a 
final display, and/or to send to participants after the event as a reminder.

  outputs

• Opportunity to consolidate learning and provide final clarifications.

• Commitments by all participants to take learning forward into their work.

  annex 1 resources

• Printable facilitation template.

• Guide to running the session.

tips

• This activity gives some different ideas for drawing your Learning Event to a close, but is very flexible. Add more time to do 
everything in full, or just choose one or two elements to include if time is short.
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Pakistan: Sara and her daughter sit outside their home enjoying each other’s company. Sara, who participated in women’s leadership training, 
says, “We used to be so afraid of our rights, but now I have grown more confident and can actually speak up about it.”  
Kate Bensen /Oxfam
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5. Annexes

Vanuatu: Local store owner Melika practices selling goods like rice as part of the Unblocked Cash Blockchain pilot. Oxfam Australia, 
in partnership with Sempo and ConsenSys is developing and testing an innovative multipurpose cash transfer delivery platform using 
blockchain technology. The aim is to support disaster preparedness and increase the speed, transparency and cost efficiency of 
delivering cash in Vanuatu and the Pacific. Keith Parsons/Oxfam

The annexes that accompany the Resilient Development Learning Package are designed to support 
the design, delivery, and evaluation of your Learning Event, and are essential parts of the Learning 
Package. These documents are in editable formats to allow you to make changes based on the 
context of your event.

Annex One: Facilitator Materials

This document provides all the additional guidance and 
materials needed to run your Learning Event. It includes: 
step-by-step facilitation guides, more detailed information 
and guidance, printing templates and handouts, planning 
timeline, translation checklist, feedback form, and much 
more. The document is in Word format so that materials can 
be edited and printed.

Annex Two: Country Office Guidance

This document provides Country Offices with detailed 
guidance on how to host a Learning Event. 

Annex Three: Participants Pack and  
Learning Journal

This document includes information for participants 
including a journal for them to record each step of their 
resilient development learning journey.

Annex Four: PowerPoint Slide Deck

This document provides some basic visual aids to 
accompany the Learning Event. However the Learning 
Package does not require any presentations, and Learning 
Events can be run without any use of PowerPoint. Slides in 
Annex Four can also be written up onto flipcharts.

Annex Five: Translation Text Template

This document provides all key terms and text for 
translation ahead of the Learning Event. 
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6. notes
1 K. R. Pearson, M. Bäckman, S. Grenni, A. Moriggi, S. Pisters, and A. de Vrieze (2018) Arts-Based Methods for Transformative 

Engagement: A Toolkit, Sustainable Place Shaping (SUSPLACE). https://www.sustainableplaceshaping.net/arts-based-toolkit/

2 https://www.climatecentre.org/resources-games 

3 At a minimum, participants must engage in the group activities and their Learning Journal in their own language, even if 
plenary sessions need to be conducted in an international language.

4 There are many resources available on the internet, such as Meditation 101: A Beginner’s Guide: https://www.youtube.
com/watch?v=o-kMJBWk9E0; Guided Imagery: https://www.healthjourneys.com/guided-imagery-101

5 Designing and Facilitating Creative Conversations and Learning Activities: A Companion Booklet to The Barefoot 
Guide to learning practices in organisations and social change. Available to download: https://www.barefootguide.
org/uploads/1/1/1/6/111664/facilitating_creative_conversations_and_learning_activities_-_barefoot_guide_2_
companion_booklet_ver_3.1.pdf

6 For more information, please refer to, Monitoring, Evaluation and Learning for Resilience: A Companion Guide.  
https://policy-practice.oxfam.org.uk/publications/ monitoring-evaluation-and-learning-for-resilience-a-companion-
guide-620498
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Oxfam wants a just world without poverty. Today we work towards this vision in  
a context of new and changing risk. This means our work must address risk and  
its causes, as well as the inequality of power that unfairly exposes poor people  

and makes them vulnerable to shocks, stresses, and uncertainty.


